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MESSAGE FROM THE DIRECTOR

Pilar Aramburuzabala Higuera
President of the European Association of
Service-Learning in Higher Education (EASLHE)
Director of the European Observatory of
Service-Learning in Higher Education (EOSLHE)
We are now proud to present the first Annual
Report of EOSLHE. It is a record of a year well
spent, as we look ahead to securing a strong
and vibrant future for Service-Learning in
European Higher Education in 2020 and
beyond.

As the past decade comes to an end Service-Learning continues to spread throughout
institutes of Higher Learning across Europe. The strength of this methodology, based on
experiential education and an interest in working with communities and organizations in
need, lies in its potential to create a transformative social movement.
The European Observatory of Service-Learning in Higher Education (EOSLHE) shares this
commitment with civic minded universities. Here lies the theme of this report, which combines
the efforts of the Executive Team of EOSLHE and the generous contributions of 28 experts in
the field of Service-Learning from 16 countries.
This endless work has paid off. Since January 2019, when it was created, the Observatory has
conducted multiple activities related to the dissemination, research, promotion of networking,
and mapping of Service-Learning. One example of this work is seen in the thirty-seven ServiceLearning experiences from sixteen countries that the Observatory has recorded in five months.
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INTRODUCTION
Ana Cayuela
The European Observatory of Service-Learning in Higher Education (EOSLHE) aims to
enhance and disseminate the knowledge of service-learning (therein after S-L) in Higher
Education in Europe as an educational approach that enhances students’ civic engagement
and brings them closer to different social realities while allowing them to work in a real
environment. It is a pleasure to present the 1st Annual Report of EOSLHE. Based on multiple
sources, this report shows:
1) Results of the mapping of S-L experiences
2) European networks
3) Projects funded by the European Union (EU)
4) Country-level overview of S-L
So far, European official institutions are not providing data on S-L. That is one reason why
EOSLHE is collecting experiences and shows the preliminary results of a mapping activity.
There is a growing and common concern regarding the social commitment of Higher
Education institutions. S-L is gaining recognition as an innovative methodology that responds
to such challenge. As a result, multiple networks and associations are being created with the
purpose of supporting and promoting the use of this method. This is the reason why the
Observatory has been considered relevant to reflect a general description of the European
networks and associations related to S-L and community engagement.
Since 2014, the European Union's strategic framework for education and training has being
funding projects related to S-L in Higher Education. EOSLHE brings together these projects
and provides a broad perspective of the current situation as well as challenges for the
implementation and research on the topic.
S-L is not always visible, and its frequency differs from country to country with significant
variation among regions within each country. In some places, it has barely been implemented,
while in others it has a long-standing tradition. Institutionalization rates are also varied and
change quickly. In this report we will present a summary of what has been done with S-L at
the national and European level.
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CHAPTER 1: THE EUROPEAN OBSERVATORY
Marta Alonso & Ana Cayuela
EOSLHE aims to contribute to the promotion and institutionalization of S-L in Europe. The
Observatory was born as a project of the Spanish Association of S-L in Higher Education
(Asociación

de

Aprendizaje-Servicio

Universitario,

2019)

with

European

partners.

Collaboration and mutual support between the European partners and EOSLHE has
contributed to the recent formalization of European Association of Service-Learning in Higher
Education (EASLHE).
The Observatory adopts the definition of S-L provided by Europe Engage, which describes it
as an innovative pedagogical approach that integrates meaningful community service or

engagement into the curriculum and offers students’ academic credit for the learning that
derives from active engagement within the community and work on a real world problem.
Engage (Europe Engage, 2015). Reflection and experiential learning strategies underpin the
learning process and the service is linked to the academic discipline.
The mission of EOSLHE is to collect quality evidence-based practices in order to systematize
the information and develop a well-structured and updated repository of S-L experiences
across Europe.
Background of the European Observatory

2014
Launching of
the European
Network

2017
2018
2019

Figure 1. Background of the European Observatory of Service-Learning in Higher Education.
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In 2014, the European Union funded “Europe Engage”, an Erasmus+ KA2 Strategic
Partnership in Higher Education project that ended in August of 2017. Once the project
concluded, it was agreed by all partners to convert Europe Engage in the European Network
of Service-Learning in Higher Education, an informal network open to all who were interested
in the field. The network was launched in Galway in September of 2017. Its goal was to create
an intersectoral, international, and multicultural network of European professionals to
promote S-L in Europe in a collaborative manner. In 2018, during the 9th Spanish and 1st
European Conference of Service-Learning in Higher Education, the Network agreed that they
would become a legal entity. In December 2018, the Spanish Association of S-L in Higher
Education received a grant from a private funder for the creation of EOSLHE, which was
launched in January of 2019. Consequently, in September 2019, during the 2nd European
Conference of Service-Learning in Higher Education in Antwerp, Belgium, EASLHE was
launched.
First steps of the European Observatory
The Observatory has achieved its goals for the first year, which include the following:

March
2019

• Setting up an Academic Committee
• Design of the web structure

• Development of a questionnaire for mapping S-L experiences
May 2019

• Development of a form for collecting Good practices
• Development of a database of scientific references
June 2019 • Design of a search tool

July 2019

• Webinar for the launch of the website www.eoslhe.eu
• Creation of the corporative image and dissemination materials

• Presentation of EOSLHE at the 2nd European Conference of S-L in Higher Education (Antwerp)
• Constitution of the European Association of Service-Learning in Higher Education (EASLHE)
September • EOSLHE Newsletter #1 "Historical Memory of Service-Learning in European Higher Education"
2019

October
2019

• Information collected from more than 40 countries for the state-of-art of S-L in European higher
education
• Development of a research agenda

Figure 2. Activities of the European Observatory of Service-Learning in Higher Education in 2019.
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Data Collection Methods
The Questionnaire for mapping S-L
experiences is a simple online selfadministered questionnaire. It collects
brief and basic information, technical
and

descriptive

experiences

data

through

www.eoslhe.eu.

The

about
the

S-L

website

information

collected is then published as an
interactive map that shows evidence of
the implementation of S-L experiences
across Europe at a glance. By pointing on
each pin, users can obtain basic data

Figure 3. Map of Service-Learning experiences on EOSLHE website.

about each experience. The ‘more details’
pop-up window shows the user the full post of the experience.
EOSLHE also collects detailed information about good S-L practices through a lengthier selfadministered online form that gathers more qualitative data. Its purpose is to systematize
contents by applying quality criteria. Results of S-L good practices are available on EOSLHE’s
website portfolio.
The observatory collected information about S-L by coordinating with a team of European
experts. Its contents were published in its first Newsletter in September of 2019 (Alonso et al.,
2019). This data has also been the prelude to an essential part of this 1st Annual Report about
the state of European S-L.
All the information collected by EOSLHE is freely available on the website It can be accessed
through a “Service-Learning Resources Library”, which has been developed to facilitate with
this search. This Resource Library is a multi-material database of S-L in Higher Education. This
search engine shows 1) S-L experiences, 2) good S-L practices, 3) academic literature
references, and 4) grey literature.
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CHAPTER 2: MAPPING EUROPEAN SERVICE-LEARNING
EXPERIENCES
Marta Alonso & Ana Cayuela

This report discloses preliminary results of
shared S-L experiences collected from
July to October 2019. Participating
countries
Bosnia

include
and

Finland,
Lithuania,

Austria,

Belgium,

Herzegovina,

Croatia,

Germany,

Ireland,

Netherlands,

Italy,

Portugal,

Romania, Spain, Ukraine, and the United
Kingdom.

The

charts

shows

characteristics of the scenario of S-L in
Higher Education:
As figure 4 shows, just over half of the SL experiences were not mandatory for
students. In the majority of cases, the
students had face-to-face interaction
with the final beneficiaries of their S-L
activities. Almost half of the experiences
were linked to a specific course on S-L.

Figure 4. Frequency distributions of Service-Learning
characteristics of the EOSLHE mapping, 2019.
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In a few cases, S-L experiences had a low number of enrolled students:
Students
60,0
50,0

%

40,0
30,0
20,0
10,0
0,0
<10

10 - 49

Academic year 2017-2018

≥50

Academic year 2018-2019

Figure 5. Number of students enrolled in the Service-Learning experience.

The greater percentage of S-L experiences were linked to undergraduate academic degrees.
Few pertained to PhD programs:

Service-Learning experiences
70,0
60,0
50,0

%

40,0
30,0
20,0
10,0
0,0
Undergraduate

Master

Undergraduate, Master

Figure 6. Academic degree linked to the Service-Learning experience.
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Reducing inequalities and Quality education were the Sustainable Development Goals related
to the S-L experiences that had the highest frequencies:
Service-Learning experiences
Reducing inequalities
Quality education
No poverty
Good health and well-being
Cultural diversity
Gender equality
Not apply
Sustainable cities and communities
Partnership for the goals
Peace, justice and strong institutions
Decent work and economic growth
Historic / Cultural preservation
0

2

4

6

8

10
%

12

14

16

18

20

Figure 7. Service areas related to Sustainable Development Goals in S-L experiences.

Most S-L experiences are linked to several academic fields. Psychology, Education and Business
have the highest frequencies:
S-L experiences
Open to different disciplines
Psychology
Education
Business
Other
Languages and Literature
Human geography
Theology
Sociology
Law
Engineering and technology
Computer Science
0

5

10

%

15

20

25

Figure 8. Main discipline areas linked to the service-learning experiences, EOSLHE
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CHAPTER 3: EUROPEAN ASSOCIATIONS & NETWORKS
RELATING TO SERVICE-LEARNING AND COMMUNITY
ENGAGEMENT IN HIGHER EDUCATION
Associations promote the particular interests of their members and have a significant role in
legitimizing change in institutions (European Commission, 2016). They play an important role
in theorizing change, supporting local innovations and shaping their dissemination
(Greenwood, Suddaby, & Hinings, 2002). they often stem from informal networks. EOSLHE
has gathered information on various associations and informal networks that relate to
European S-L in Higher Education.

European Association of Service-Learning in Higher Education
Pilar Aramburuzabala Higuera
In 2014 the European Union funded a three years project known as “Europe Engage”. Upon
its completion, the informal European Network of Service-Learning in Higher Education was
launched in Galway in September 2017.
The goal of the network was to create an inter-sectorial, international, and multicultural
network of European professionals to promote S-L as an innovative pedagogical approach to
foster the development of engaged citizenship in Europe in a collaborative manner.
The Network set out to achieve a
vision

where

university
‘community’

every

built
into

a

European
sense
its

of

Higher

Education curriculum, resulting in
significant benefits to the student
body, the academic, the university,
the wider community, and the nation
itself.
It aimed to ensure the development
and sharing of quality S-L practices
Figure 9. informal European Network of Service-Learning
in Higher Education

and research, professional training,
and institutionalization processes.
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Country representatives from the first wave of participants included Austria, Croatia, Belgium,
Finland, Germany, Ireland, Italy, Lithuania, Netherlands, Norway, Portugal, Slovak Republic,
Spain, and the United Kingdom.
The second meeting of S-L in Higher Education took place on September 21st, 2018, during
the IX Spanish & I European Conference on Service-Learning in Higher Education in Madrid.
There it was decided that the Network would become a formal association.
The official establishment of the European
Association of Service-Learning in Higher
Education (EASLHE) took place in Antwerp on
Saturday, September 21st, 2019, during the 2nd
European Conference of Service-Learning in
Higher Education. The Association derived from
the European Network, which had been
launched two years prior. For legal issues,
EASLHE was established in one member
countries but with international partners. It is
based on the Belgian association law.
The goal of the Association is to promote S-L in
Higher Education in Europe and to foster

Figure 10. Second European conference on ServiceLearning in Higher Education announcement.

scholarly activities related to it. This includes, but is not limited to, the following activities:


to disseminate information and knowledge about S-L



to foster and develop training activities and resources



to establish links between local, transnational and global networks



to organize meetings, exchanges, seminars, conferences, congresses, and other
events, alone and/or with groupings pursuing the same objective
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to advocate S-L development in higher-education institutions



to contribute to the development of policy recommendations and initiatives



to support individuals and institutions in developing S-L projects



to conduct and encourage research and scientific publications on S-L



to raise funds, receive legacies and donations to realize the goals of the Association

2019 annual report of the European Observatory of Service-Learning in Higher Education

Figure 11. General meeting of the European Association of Service-Learning in Higher Education.

EASLHE has a General Assembly, one President, and a General Meeting. It is established that
every member of the Association automatically becomes a member of the General Assembly.
The General Assembly elects the President of the Association and the members of the General
Meeting.
On Saturday, September 21st, 2019, the General Assembly of the Association ran its first
General Meeting, with representatives from Croatia, Belgium, Spain, Slovakia, UnitedKingdom, Germany, Austria, Italy, The Netherlands, Rumania, and Portugal. During this first
General Meeting Pilar Aramburuzala was elected President of EASLHE.

Campus Engage
Colm O'Hehir, retrieved from the 1st Newsletter of EOSLHE (Alonso et al., 2019).
Based within the Irish Universities Association, Campus Engage supports Irish universities to
embed, scale, and promote civic and community engagement across staff and student
teaching, learning, and research. Achieving this in Community-Based Learning and Teaching
(CBLT) is one specific activity within Campus Engage.
As part of our CBLT strand activities, Campus Engage developed and delivered our ‘Participate
Programme’ workshop in 2017 and 2018 to over 500 university staff, introducing them to the
basic concepts of CBLT and motivating them to integrate it into their own teaching and
learning.

15

From the workshop evaluations and consultations with civic society organizations, it was
recommended that Campus Engage redevelop the workshop content to offer online, offline,
and blended learning, and to provide access to expert facilitators on campus. An additional
recommendation was to expand the focus to academic and civic society organisation staff.
To achieve this, Campus Engage is currently working with the Irish National Forum for the
Enhancement of Teaching and Learning in Higher Education (NFETL) to develop an online
adaptation of this workshop. The National Forum works in partnership with students, staff,
and leaders in Irish Higher Education, to develop an inclusive, collaborative and innovative
culture that maximizes learning impact for the success of all students.
This short online course (25 learner hours) in CBLT will complement the growing suite of open
access non-accredited courses provided through the NFETL. The design and curation of the
courses are such that there are a variety of entry points into professional development
offerings. Completion of the course will lead to the awarding of a National Forum and Campus
Engage CBLT digital badge. The course is being developed in Autumn 2019 and will be
available at teachingandlearning.ie. Through this we aim to facilitate the use of CBLT in any
curriculum, and further embed, scale and promote CBTL on campuses across Ireland.

German Higher Education Network on Societal Responsibility – Hochschulnetzwerk
Janine Bittner & Janina Kempchen
The Higher Education Network on Societal Responsibility in Germany is a Network of Higher
Education Institutions, which has set – within the meaning of the “third mission of universities”
- itself the goal to encourage students, teachers and other academic staff to assume social
responsibility, to provide them with support and to actively contribute to a knowledge transfer
from the university in civil society, and vice versa.
The network was founded ten years ago and today is comprised of more than 40 members,
universities and universities of applied sciences in Germany and Austria. (Hochschulnetzwerk
Bildung durch Verantwortung, n.d.-c)
The strengthening of the integration and promotion of civic engagement of students and
academic staff is carried out at the member Higher Education institutions by supporting and
promoting the implementation of the S-L approach as well as the implementation and support
of accompanying research activities on their impact, the support of measures to integrate
refugees at the university as well as an exchange about possible formats of a “University of the
Future”.
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The Higher Education Network on Societal Responsibility considers that a close exchange
between Higher Education institutions and civil society should be seen as indispensable to
contribute to the solution of present and future societal problems. The network follows the
vision of Higher Education institutions as “places of transdisciplinary dialogue” and as “places
of holistic academic education of personalities” (Memorandum.pdf, n.d.), which should be
prepared for the challenges of a constantly changing globalized society.
In 2015 the formalization of the network through the foundation of an association took place
(the process of institutionalization as a formal association). Universities and universities of
applied sciences in German-speaking countries, non-profit organizations with supra-regional
importance can join the network as full members, individuals that are fully aware of their social
responsibility and who feel an affinity with the Higher Education Network on Societal
Responsibility and its aims can join as associate members. (Hochschulnetzwerk Bildung durch
Verantwortung, n.d.-d).
Currently, the Higher Education Network on Societal Responsibility comprises more than 40
members, in particular, institutional members viz. universities and universities of most of them
from the federal states of Baden-Württemberg and North Rhine-Westphalia, followed by
Bavaria, Berlin, Hesse and also from Austria.
The Higher Education Network on Societal Responsibility pursues its targets by connecting its
members, especially at the level of Higher Education institution boards, through fostering
professional and academic exchange, by supporting research on S-L, community engagement
and campus-community partnerships, by conducting political lobbying activities as well as
press a publicity work (Hochschulnetzwerk Bildung durch Verantwortung, n.d.-b).
Since the network was established, the Federal Ministry for Family Affairs, Senior Citizens,
Women and Youth (funding of the project “talent management for civic engagement and
social responsibility of higher education institutions”, 2013-2015), the Association of German
Scientific Foundations (Stifterverband für die Deutsche Wissenschaft) (Competition: “More
than Research and Teaching! Universities in Society“, 2011-2013, funding line „Campus &
Community“, since 2011), the Mercator Foundation (financial sponsorship of UNIAKTIV at the
University of Duisburg-Essen, 2006-2009) as well as the Robert Bosch Foundation (funding of
the program Do it!, Agency “Mehrwert”, Stuttgart, 2007-2013, funding of the agency
“Mehrwert” within the framework of the initiating and supporting of the “Academy on Societal
Responsibility”) (Hochschulnetzwerk Bildung durch Verantwortung, n.d.-a).
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The Higher Education Network on Societal Responsibility is conducting a conference every
year, the first national conference on service learning took place in 2009. The next conference
will take place at the end of November on the occasion of the 10th anniversary of the Higher
Education Network on Societal Responsibility at the University of Duisburg-Essen, on the
subject “universities within society”. In the sessions on research, the question of acquisitions of
competencies of students and the impact of S-L will be examined. In the sessions on transfer
of practical experience, examples of successful promotion and structural development of
knowledge transfer from the university to civil society will be shown (Universität DuisburgEssen, 2019).
In

addition

to

hosting

the

annual

conference, the network regularly publishes
a newsletter. The implementation and
further development of the main topics take
place in different working groups. The
“quality
Figure 12. German Higher Education Network on Societal
Responsibility.

development”

working

group

makes a valuable contribution to the quality
development of S-L projects in German-

speaking countries. In 2018 ten criteria for successful S-L activities were defined. The “research”
working group aims to contribute to the research on S-L and community engagement and
deals among other things, with the effects and requirements of S-L. Furthermore, it also serves
to network their activities (Hochschulnetzwerk Bildung durch Verantwortung, n.d.-a).
The Higher Education Network on Societal Responsibility also took over the leadership of the
“Academy on Societal Responsibility” and as part of this program, it regularly offers training
courses and workshops (also made available as online courses) in the areas of S-L, citizenship
education, social entrepreneurship and the development of cooperation between university
and civil society. (cf. Hochschulnetzwerk Bildung durch Verantwortung 2019 – Fortbildungen
und Workshops)
The Network has its head office in Eichstätt. The management and monitoring structure
consist of the Executive Board, the scientific committee and the representatives of the
members. First Chairman is Jörg Miller, head of UNIAKTIV – the Centre for Societal Learning
and Civic Engagement, University of Duisburg-Essen.
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Spanish Association of Service-Learning in Higher Education
Pilar Aramburuzabala Higuera
In 2010 an informal University Service-Learning Network was created with the support of the
Institute of Education Sciences (ICE) of the University of Barcelona.
The Spanish Association of Service-Learning in Higher Education – ApS(U) - was created in
2017 with the purpose of strengthening the collaboration and exchange of experiences of SL, disseminating educational and social projects based on this methodology, promoting S-L
research, and supporting the processes of institutionalization of S-L in Spanish universities.
ApS(U) is made up of teachers,
researchers and administrative staff
from the university environment.
The Association is the leader of the
EOSLHE project. Its members are all
engaged

with

S-L

and

have

experience, capacity and expertise
on the topic. ApS(U) works closely
Figure 13. Spanish Association of University Service-Learning.

with the European Association of SL in Higher Education.

The Board of Directors is composed of seven members, one President and one Vice-President.
Every decision concerning ApS(U) is agreed upon by the board members.
Its activities include, but are not limited to: Dissemination (Conferences, seminars and other
meetings of a scientific nature); Research (preparation of reports and studies about the
education system, educational policies and teaching methodologies related to S-L);
Methodology (development of programs, services and training materials in S-L especially
aimed at the field of Higher Education); Publications (creation, direction and participation in
publications in any format that deal with S-L and educational or social matters related to this
methodology); Networks (participation in networks and creation of alliances with other
entities, whether public or private, Spanish or foreign, that promote S-L); and
Institutionalization (development or participation in activities of promotion of S-L before
political and academic authorities, media and social agents).
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Italian Network of Service-Learning and Community Engagement
Cinzia Albanesi, retrieved from the 1st Newsletter of EOSLHE (Alonso et al., 2019)
In 2016 the University of Bologna hosted the IARSCLE European Regional Research
Conference, launched the Italian Network of S-L and Community Engagement and started its
first pilot experience, offering S-L to a small group of students of the Master Degree in Clinical
Psychology as part of the activities of the Community Psychology Lab. The experience was
successful, appreciated by students, and also by the Director of the Master’s degree, who
agreed to double the experience in the subsequent year.
The Italian Network, which contains representatives from twelve Italian universities, five
foreign universities and four private training agencies. It had its third meeting in November of
2019, where the University of Bologna, and its Community Psychology team, lead this time
by Professor Cinzia Albanesi, building on the legacy of Europe Engage, and thanks to the
Erasmus+ Knowledge Alliance Project Rural 3.0 (https://rural.ffzg.unizg.hr/) engaged in a new
challenge: expanding S-L beyond its “urban” borders, and bringing it to the rural communities
of the Romagna district, where it may be even more needed.

Portuguese Network of Service-Learning and Community Based-Learning
Maria Vargas-Moniz, Carmo Themudo, Luisa Mota Ribeiro, Anabela Moura, & Joana Padrão
In 2017 contacts were introduced to initiate an informal network of Higher Education
institutions with programs associated with teaching/learning dynamics. Since 2014, the
EUROPE ENGAGE Project KA 203-004798, coordinated by Pilar Aramburuzabala from the
Universidad Autónoma de Madrid (UAM), with a partner in Portugal at ISPA – Instituto
Universitário, engaged with several contacts within Portuguese Universities to understand the
nature and content of S-L or CBL practices. In the reports produced from these investigations,
we have identified several consistent practices to develop student civic engagement, and
some invitations and exchange opportunities were implemented. However, there was an early
understanding that there was much work left to be done to strengthen the network efforts
and promote the consistent exchange of practices and academic procedures for the
integration of S-L into the regular academic activities as the third mission of Universities the
Civic Development alongside teaching and research and as the overall mission of the HEI.
Participation in the EUROPE ENGAGE project proved to be crucial for the advancement of the
idea of S-L in Portugal, although it is important to acknowledge that many Portuguese Higher
Education institutions have independently developed S-L practices with other networks.
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We understand that within the European Observatory we may have an opportunity to interact
with other institutions implementing S-L and engage with a broad-based and consistent
framework to institutionalize S-L practices (Aramburuzabala, McIlrath, & Opazo, 2019).
In 2017 the Observatory for Social Responsibility and Higher Education Institutions (ORSIES),
http://orsies.forum.pt/#, was created with the participation of 30 Higher Education
institutions. This collaborative network aims to promote social dimensions and the exchange
of experiences on policies and practices of University Social Responsibility. Throughout 2017,
collaborative working meetings were held with representatives of the HEIs, identifying good
practices and indicating recommendations for Social Responsibility. Based on this work, the
Green Book on Social Responsibility and Higher Education was presented in March 2018.
Following this publication, two working groups were created in ORSIES: 1- Indicators of
university social responsibility 2- S-L, to which the Universidad de Católica Portuguesa has been
invited to coordinate. To support training on the concept and methodology of S-L, we had a
workshop with Pilar Aramburuzabala - Universidad Autónoma de Madrid. From this workshop
emerged the possibility and interest in creating a Portuguese network of institutions with
experience in S-L.
The prevailing perception is that few institutions across Portugal use S-L methods.

A

questionnaire sent to the institutions participating in the working group included questions
about S-L experiences. We expect to have updated data from this questionnaire by next
December 2020. This data will hopefully indicate the different levels of university social
responsibility and S-L experiences across the country.

Central and Eastern European Service-Learning Network
Alzbeta Brozmanová Gregorová
The Central and Eastern European Service-Learning Network is an informal network of
individuals involved in S-L development and implementation in different levels of education in
Central and Eastern Europe. The network was established in 2016 as a result of the support
program implemented by CLAYSS (Centro Latinoamericano de Aprendizaje y Servicio
Solidario) in Central and Eastern Europe. Since April 2016, CLAYSS has been supporting
partners in different countries in Central and Eastern Europe through training, facilitation, the
design of bibliography specific to the region and technical assistance to promote S-L at a
regional level. Since these activities began, partners have been meeting online and onsite to
promote exchange, mutual understanding, and mutual learning, understanding that
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cooperation among key actors provides support and makes S-L in the region stronger. As part
of this development the Central and Eastern European Service-Learning Network has
developed Regional Service-Learning Weeks in different cities across the region and is now in
the process of designing a Regional Service-Learning Award to be launched in 2020.
The First Service-Learning Week in CEE
was held in Sarajevo, Bosnia and
Herzegovina in October of 2017. The
International

Service-Learning

Conference in Sarajevo was part of the
First S-L week and was attended by
around

100

educators

from

the

following countries: Albania, Kosovo,
Figure 14. Members of the Central and Eastern European ServiceLearning Network.

Romania,
Montenegro,
Macedonia,

Croatia,

Slovakia,

Turkey,
Poland,

Slovenia,

Bosnia

and

Herzegovina and Germany. Participants included teachers from all levels of education, from
primary through the university level. The second activity of the First S-L Week was the Training
of Trainers in S-L. There were 33 participants in the training for trainer’s workshop from a
variety of institutions (NGOs, schools, universities, and a member of the government of the
Ministry of Education of a Bosnian Canton).
The 2nd Regional Service-Learning Week for Central and Eastern Europe was held in Cluj
Napoca, Romania, from July 2nd to 6thSeveral activities were organized during the week,
including:


Training of trainers: July 2nd-3rd Facilitated by CLAYSS professionals together with
MIOS Tuzla (Bosnia Herzegovina) for 23 teachers from Romania and Kosovo.



Visiting developing projects: July 4th. Visits to Cluj Napoca and the rural area of
Marisel with an international team of 20 participants from various countries in the
region (Romania, Albania, Bosnia Herzegovina, Kosovo).



2nd Regional Service-Learning Conference: July 5th. One hundred thirty people
from 11 countries participated: Albania, Kosovo, Bosnia Herzegovina, Austria,
Great Britain, Slovakia, Montenegro, Spain, Argentina, Brazil, and Romania.
Keynote speaker: Roser Batlle from the Spanish Service-Learning Network.
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The last online meeting of the Central and Eastern European Service-Learning Network took
place on Saturday, July 6th and was attended by the following organizations: Genesis Project
(Bosnia Herzegovina), MIOS (Bosnia Herzegovina), New Horizons Foundation (Romania),
Transylvania College (Romania), Municipality (Albania), Mary Ward Loreto Foundation
(Albania), Forum MNE (Montenegro), Matej Bel University (Slovakia), TOKA (Kosovo), Kolping
Serbia (Serbia), CLAYSS (Argentina). There was an agreement to hold the next Regional Week
in Slovakia in March 2020, and intense work was done on the first agreements for the
realization of a Regional Award for S-L projects developed by solidarity schools in the region.
To learn about our next activities of Network, please find us on Facebook under CEE Service-learning
or contact; internacionales@clayss.org.ar or visit: http://www.clayss.org/CEE/network.html

Finland Network of Service Learning – Suomessa
Henrietta Grönlund, retrieved from the 1st Newsletter of EOSLHE (Alonso et al., 2019)
The S-L Suomessa Network is an informal, Facebook-based network of people interested in SL. Suomessa means S-L in Finland. Henrietta Grönlund (University of Helsinki) and Mai
Salmenkangas (Metropolia University of Applied Sciences) administer the network. They have
both developed field based, civil society integrated teachings and projects. Grönlund,
Salmenkangas, and Nortomaa have also occasionally organized meetings for people
interested in S-L in Higher Education.

United Kingdom Associations and Networks Related to Service-Learning
Andrea Lyons-Lewis
The principal organisation in the UK related to public engagement is the National Coordinating Centre for Public Engagement NCCPE, based in Bristol in the South West of
England. It was founded in 2008. It has a broad remit, but its work is largely focused around
‘public engagement’ which overlaps with, but may be considered distinct to, community
engagement. Perhaps because of its history, a lot of the excellent work done by the NCCPE
focuses on university research being used with and for the public, rather than teaching and
learning activities. The NCCPE emerged out of a ‘Beacons of Excellence’ project seeking to
promote research collaborations between university academics and local communities. The
NCCPE holds an annual conference, ‘Engage’, and there are plans at this year’s conference
(2019) to launch an ‘engaged learning network’ which could be the much-needed vehicle for
S-L professionals in the UK to meet and share best practices and research.
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The Association of Research in the Voluntary and Community Sector http://arvac.org.uk/
provides opportunities for university community engagement, and some of their work covers
S-L like work. There is also a network for Higher Education professionals who work in the field
of student volunteering, which is sometimes linked to curricular programmes Student
Volunteering Network
There is clear recognition at the highest levels in the UK of the need to reinvigorate the public
role of the university sector, with a recent ‘Civic Universities Commission’ Civic University
Commission seeking to understand how universities could ‘serve their place’ in the 21 st
century. However, this enquiry was not specifically related to S-L and nor do any of its reports
appear to be related to engaged teaching and learning.
There do not appear to be any other networks or associations related to S-L or community
engagement teaching and learning in Higher Education in the UK at this time

French Association for Student Engagement - The U7+ Alliance
Monserrat Alom
The French legal framework and, consequently, the country’s Higher Education institutions
(HEI) put forward “student engagement” rather than “service-learning”. The U7+ Alliance is an
example of a brand-new association that includes the promotion of student engagement
among its main strategic axes.
Created in 2019, the U7+ Alliance is an international alliance of
world-class university Presidents that want to mirror the G7 by
playing a role in the multilateral agenda (Website of the U7
alliance: https://www.u7alliance.org/). The alliance calls upon
Figure 15. The U7+ Alliance.

partner universities to take stock of their unique civic and social

responsibility as global actors by taking concrete action for a local, regional, and global impact.
The seven founding members, all French, together with a group of foreign invited universities,
meet annually to discuss and commit to addressing the most pressing global challenges in a
multilateral context.
The first U7+ Alliance Summit took place in Paris, France, at SciencePo, on July 9th and 10th,
2019, under the high patronage of the President of the Republic of France, Emmanuel
Macron, just before the final meeting of the sous-sherpas on July 11th and 12th. Universities
from G7 countries attended, and special invitations were extended to institutions from
Morocco, Senegal, Ivory Coast, Kenya, Nigeria, Ghana, South Africa, Australia, India, South
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Korea, Singapore, Mexico, and Argentina. These 45+ universities from 18 countries represent
over 2 million students in the world.
At the end of the Summit, a Presidential Declaration composed of six main principles was
adopted (Text of the final U7+ Presidential Declaration: https://www.u7alliance.org/wpcontent/uploads/2019/07/U7_2019_FINAL_DECLARATION.pdf). Principle 2 recognizes that
universities have a distinctive responsibility to train and nurture responsible and active citizens
able to contribute to society at both the local and global levels. Among the actions chosen to
implement this principle, we found:
1) Increasing the scope of institutional partnerships for universities to work with a wide
variety of actors in their communities and beyond. HEI is thus urged not only to partner
with other academic institutions but rather with citizens, community associations,
NGOs, corporations, and cities, as well as national and supra-national organizations.
This action, led by the University of British Columbia (Canada), will involve 16 other
partner universities, which will start by mapping their existing relationships and
establishing a system to measure progress in this field.
2) They are favoring admission to the university of students with prior community
engagement experience, alongside promoting community engagement activities for
the undergraduate student body. These actions, which will involve 12 Higher
Education partner institutions, will be championed by both SciencesPo (France) and
University of British Columbia.

Figure 16. Partner university Presidents at the inaugural International U7+ Alliance Summit, France, 2019
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If “community engagement” is not always considered as true “service-learning”, several of the
actions that will be favored by those committed seem to include the essential elements of S-L
(Aramburuzabala et al., 2019). All the more so because SciencesPo, one of the founding
institutions, has just established a specific program named “Civic Learning Program”, which
aims at training students through action (Website of the civic learning program:
https://www.sciencespo.fr/college/en/academics/educational-goals/learningexperiences/civic-learning-programme). As of this year, Sciences Po requires that, within the
framework of this new program, all its undergraduate students undertake a personal project
that spans over the three years of their Bachelor’s degree. The initiative, which is governed by
a specific Charter, defines “civic learning” as a way to connect social sciences and humanities
coursework with concrete civic actions on the ground to strengthen students’ responsibility
and citizen values (Charter of the Civic learning programme:
https://www.sciencespo.fr/college/sites/sciencespo.fr.college/files/parcours-civique-chartepedago-en.pdf).

Swiss Service-Learning Centre
The Swiss Service-Learning Centre is supported by the Migros Culture Percentage, which is a
voluntary commitment of Migros, anchored in its statutes and based on its responsibility to
society. It is committed to providing the population with broad access to culture and
education, enabling it to engage with society and empowering people to participate in
social, economic and cultural changes. The pillars are culture, society, education, leisure and
business.
Service X Learning offers:


Support for teachers and students in their projects



Tools for planning, elaboration and implementation of projects



Promotion of collaboration with execution partners



Presentation of volunteer projects carried out by students in the curriculum

For more information, please go to https://servicelearning.ch/#top
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CHAPTER 4: PROJECTS FUNDED BY THE EUROPEAN UNION
RELATED TO SERVICE-LEARNING IN HIGHER EDUCATION
Several projects related to S-L have been funded by the European Union within its strategic
framework for education and training, those contributing significantly to the development
and promotion of S-L methodology.
The information shown below has been extracted from the websites of the projects in most
cases.

PERARES - Public Engagement with Research and Research Engagement with
Society (2010-2014) – FP7
Date of the project: 2010 – 2014
The Public Engagement with Research and Research Engagement with Society – PERARES
received funding from the European Community’s Seventh Framework Programme
(FP7/2007-2013) under grant agreement n° SiS-CT-2010-244264 (as a Coordination Action in
the area of Capacities/Science-in-Society). It was funded under FP7-SIS and coordinated by
Rijksuniversiteit Groningen (Netherlands). The PERARES project aimed to strengthen public
engagement in research (PER) by involving researchers and Civil Society Organisations (CSOs)
in the formulation of research agendas and the research process.
It used various debates (or dialogues) on
Science to actively articulate research
request of civil society. These were then
Figure 17. Public Engagement with Research and Research
Engagement with Society coordinated project in Netherlands.

forwarded to research institutes, and results
were used in the next phase of the debate.
Thus, these debates moved ‘upstream’ into

agenda settings. For this, partners linked existing debate formats – such as science café’s,
science festivals, online-forums – with the Science Shop network - already linking civil society
and research institutes.
To be able to answer research requests, it was necessary to enlarge and strengthen the
network of research bodies researching for/with CSOs. Thus, ten new Science Shop like
facilities throughout Europe are started, mentored by experienced partners. Science Shop-like
work is advanced by adding studies on good practices to the available knowledge base and
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organising workshops. Guidelines to evaluate the impact of engagement activities are
developed and tested.
A wide variety of information and practical tools are available at the website of the project:
https://www.livingknowledge.org/projects/perares/
https://cordis.europa.eu/project/rcn/94941/factsheet/en

COMMIT - Committing to the social dimension in universities (2013-2016) - LLP
Date of the project: 2013 – 2016
Committing to the social dimension in universities - COMMIT is a co-funded Erasmus+ project,
reference: 539519-LLP-1-2013-1-BE-ERASMUS-ESIN, within the Lifelong Learning Programme
(LLP), whose responsible institution is the European University Continuing Education Network
(http://www.eucen.eu/).
COMMIT intends to increase commitment to the
social dimension of Higher Education and
support strategies for increasing attainment.
The project built on the work of a previous
project – ALLUME* – which developed 3 selfevaluation tools for universities to review their
strategy for implementation of a comprehensive Figure 18. Committing to the social dimension in
and coherent LLL university. COMMIT has:


universities.

Reviewed those 3 tools, refining and adapting them and adding new features which
take on board a wider and clearer idea of the social dimension of HE.



Designed and developed a new tool for monitoring attainment in HE and integrating
these tools in HEIs management systems.



Carried out an experts training event to prepare partners to visit and counsel other
universities.



Used these 4 tools in 12 universities from 12 different countries to conduct a selfevaluation, supported with documents, which formed the starting point for a collective
learning process, including a visit from one of the partners.



Undertook a transversal analysis of the visit reports and the completed tools.

For more information, please link to:
https://www.ua.pt/cidtff/page/23251
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Europe Engage - Developing a Culture of Civic Engagement through ServiceLearning within Higher Education in Europe (2014-2017) – KA2
Date of the project: 2014 - 2017
Title: Europe Engage - Developing a Culture of Civic Engagement through S-L within Higher
Education in Europe (Autonomous University of Madrid (Spain), Erasmus +).
The Europe Engage project was established to promote and
support S-L within universities in Europe. The project is an
Erasmus+ KA2 three-year funded project (2014-2017,
Reference

2014-1-ES01-KA203-004798)

together twelve

universities

and

brought

from twelve European

countries. These include universities in Spain, Ireland,
Germany, England, Finland, Italy, Portugal, Lithuania,
Croatia, Belgium, Netherlands, and Austria.
Figure 19. Europe Engage project logo.

The “overall aim of ‘Europe Engage’ was to promote S-L as

a pedagogical approach that embeds and develops civic engagement within Higher
Education, students, staff, and the wider community”. The project aimed to identify existing SL practice, promote S-L as a pedagogical approach, and create a S-L network in Europe, where
much remains to be done in terms of civic engagement and S-L within Higher Education.
At the outset the project recognized the challenges associated with defining S-L collectively
and acknowledged that it is a term open to interpretation and multiple definitions. A collective
definition of S-L was developed in Europe Engage: Service-learning (sometimes referred to as
community based or community engaged learning) is an innovative pedagogical approach
that integrates meaningful community service or engagement into the curriculum and offers
students’ academic credit for the learning that derives from active engagement within
community and work on a real-world problem. Reflection and experiential learning strategies
underpin this process, and the service is linked to the academic discipline (Europe Engage,
2015).
The main intellectual outputs and activities were:


Survey for benchmarking S-L (Nat U Ireland)



Selection of S-L best practices (U Zagreb) based on S-L quality standards (U DuisburgEssen)



Identifying training and research resources (Vytautas Magnus U)



Website creation (UAM)
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S-L experiences (UAM)



Sharing, selecting and adapting assessment tools for the S-L intervention activities (U
Brighton)



Design & use of virtual platforms for S-L experiences (U Ghent)



MOOC for training for the implementation of S-L activities (UAM)



Guidelines and recommendations for the institutionalization of S-L in higher education
(U Helsinki)



Publication of e-book on the project (UAM)

During the project, multiplier events were completed, including12 Seminars on Best Practices,
the institutionalization of S-L in Europe, the presentation of the project´s e-book, and a
dissemination session about mobility action (international S-L).
The following are examples of training and mobility activities that were run by Europe Engage:


Internal training for teaching staff



Training session on S-L networking in U. of Helsinki, U. of Zagreb and Erasmus U.



Training for teachers and academic authorities on the institutionalization of S-L; U. of
Bologna, IMC Krems and ISPA.



Blended mobility of students for an international S-L activity in the National U. of
Ireland-Galway

.

A wide variety of information and practical tools are available on the website of the project
(https://europeengage.org/).

UNIBILITY - University Meets Social Responsibility (2015-2017) – KA2
Date of the project: 2015 -2017
The UNBILITY-project (2015-2017), coordinated by the University of Vienna (Austria), is one of
the pioneer projects in Europe for active social responsibility. It is co-funded by the Erasmus+
Programme (Strategic Partnerships, Key Action 2), Grant Agreement No.: 2015-1-AT01_K203005033.
The UNIBILITY project ("university meets social responsibility") aimed at strengthening the
relationships of universities with their local communities through USR-activities. Specifically,
the project developed strategies for how universities can actively increase their social
responsibility on the student and researcher level. It also developed and implemented USR S-L
projects impacting the local community in the areas of environmental, social and economic
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research, and developed a USR curriculum to accompany it. This curriculum was then used to
train both university management and students. Learning networks between universities and
local business partners were also created.
The specific aims of the project were to:


Enhance the commitment of universities in local communities



Develop strategies for how universities can increase their social responsibility actively
on the student and researcher level



Develop practical S-L projects impacting the social environment



Develop training material and train university management and students in USR



Create learning networks between HE and local business, the environmental sector
and the social sector

For more information, please link to:
https://www.postgraduatecenter.at/en/university-extension/projects/finishedprojects/university-meets-social-responsibility-unibility/about-unibility/

IF4TM - Institutional framework for development of the third mission of
universities in Serbia (2015-2018) – KA2
Date of the project: 2015 – 2018
Strategy for the development of education in Serbia 2020 includes, among other objectives
and proposed actions, the development of research, innovation and entrepreneurial
components, at HEIs in Serbia. The wider objective of the IF4TM project is to contribute to the
establishment of an institutional framework for the third mission of universities in Serbia,
encompassing three dimensions: technology transfer and innovation, continuing education
and social engagement. The specific project objectives are:


To define legal and policy framework supporting the development of universities’ third
mission in Serbia by M16



To adjust existing and define new legal framework at seven Serbian HEIs in line with
national regulative requirements by M20



To develop the technology transfer and innovation dimension of the third university
mission through INNO platforms for innovation management at seven Serbian HEIs,
proof-of-concept programme raising the Technology Readiness Level and involvement
of students in the development of creative ideas
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To develop a continuing education dimension for capacity building of university staff,
researchers and students in the areas of entrepreneurship, innovation and intellectual
property management



To develop universities’ social engagement dimension by unlocking and mobilizing
university resources and capacities to the needs of the broader society



To establish five Creativity Centres in Serbia as spaces to facilitate creativity in teaching
and learning, ideas development and interdisciplinary communication and creation of
working prototypes

This project is co-funded by the Erasmus+ Programme, Contract no 561655-EPP-1-2015-1-RSEPPKA2-CBHE-SP.
For more information, please link to:
http://www.if4tm.kg.ac.rs/

ENRRICH - Enhancing Responsible Research and Innovation through Curricula
in Higher Education (2015-2018) – H2020-EU.5. a.
Date of the project: July 2015 – March 2018
The Enhancing Responsible Research and Innovation through Curricula in Higher Education
(EnRRICH) project was funded by H2020-EU.5.a (Make scientific and technological careers
attractive to young students, and foster sustainable interaction between schools, research
institutions, industry and civil society organisations) with the grant agreement ID: 665759. It
built the capacity of staff in Higher Education to facilitate their students’ development of
knowledge, skills, attitudes and competencies surrounding responsible research and
innovation practices, and responded to the research needs of the wider society, particularly in
underserved civil society organizations (CSOs).
It achieved its purpose by identifying, developing, testing, and disseminating resources, based
on existing good practice and trials of new initiatives to embed the five RRI keys in academic
curricula across Europe, with specific reference to science and engineering. The project also
developed case studies that showcase examples for students, teachers, professional trainers,
and academic staff of HEIs. Through ongoing dialogue with academics, policymakers, and
CSOs, EnRRICH started debates at the institutional, national, and international levels, thereby
creating awareness of and enhancing the policy context for RRI in curricula. This in turn
produced more responsible and responsive graduates and researchers.
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These objectives were achieved by building on the Public Engagement with Research and
Research Engagement with Society (PERARES) and RRI Tools projects. It involved new partners
as well as a core of established partners drawn from HEIs and CSOs, including from RRI tools.
It established an advisory board drawn from relevant organisations to ensure the widest
possible range of engagement and dissemination.
Work packages dealt with project management, state of the art of good practices in
introducing RRI into curriculum development, exchange and trialling of good practices at
national, international and transdisciplinary levels, policy development, evaluation,
dissemination and a conference. Deliverables included case studies and policy papers, and
materials and resources for academic staff to involve students in experiential learning about
RRI, including projects in partnership with CSOs.
For more information, please link to:
https://www.livingknowledge.org/projects/enrrich/
https://cordis.europa.eu/project/rcn/197445/factsheet/en

Creation of an optional course unit for student engagement and Social
Erasmus+ at the Université de Franche-Comté (Besançon) – KA3
Monserrat Alom
In September of 2016, with the support of the Regional
Centre for University and School Initiatives (CROUS),
the Center for Applied Linguistics (CLA) of the
Figure 20. Applied Linguistic Center, Franche-

Université de Franche-Comté, located in Besançon, Comté University.
created an optional course unit together with the local
Erasmus Student Network (ESN).

By selecting this unit, foreign students conduct activities of social interest in interaction with
locals and responding to citizenship and intercultural values; they improve their language skills
and their degree of inclusion at a local level; and they can get a better knowledge of the host
country’s culture while becoming local development actors far from their homeland.
Work proposals thus concern charity institutions like the “Restos du coeur” (restaurants where
the poor can have free meals), charity events like the “Téléthon” (national annual campaign to
collect donations for research on rare genetic disorders), presentations and workshops within
schools and intergenerational activities in retirement homes. This form of personalized and
recognized accompaniment contributes to bringing students out of the university context and
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to raising their awareness of essential values and principles that should prepare them to be
tomorrow’s responsible citizens.
The creation of such a pioneer unit, which is still unique in Europe, caught the attention of
European Higher Education community, which invited Besançon institutions to be part of the
consortium that led the Social Erasmus+ project.
Social Erasmus+ is a co-funded Erasmus+ program of the
European Commission based on the principle that
volunteering when studying abroad adds value to the
Erasmus experience (Website of the Social Erasmus+ project:
https://socialerasmus.org/news/academic-framework).

It

particularly aims at building bridges between international
students and local communities. The main objectives of the

Figure 21. Social Erasmus+ logo.

program are:


Ensuring better integration of exchange students in local societies;



Spreading intercultural awareness and acceptance to students;



Increasing the recognition of voluntary activities within higher education.

Within the framework of Social Erasmus+, foreign students are thus encouraged to do
community work during their period of studies abroad. Although local associations provide
opportunities for (exchange) students to volunteer during their free time out of any formal
arrangement, the program seeks to favor official partnerships with host higher education
institutions (HEI). By adding a social dimension to the design of student exchanges schemes,
HEI are therefore encouraged to embedding local volunteering in their curricula. Within the
framework of the project, Besançon partners focused on raising awareness of the importance
of student engagement at university level and, on the other hand, conducting community
work

mainly

within

schools

(Website

of

the

“Erasmus

in

Schools”

Initiative:

https://erasmusinschools.org).
As a result, since 2016, around 30-40 international students per year register for an optional
unit that is ever since part and parcel of the university curricula. Students are required to spend
25 hours in a semester carrying out a minimum of 5 community activities targeting 3 different
kinds of audiences (marginalized populations, homeless, disabled persons, the elderly, the
youth...). In turn, they gain 3 ECTS credits, and the Diploma supplement includes a specific
mention of the unit.
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The French institutions championing this initiative have managed to actively involve
numerous foreign students and local partner institutions. From September 2016 to June 2019,
over 150 international students have conducted more than 360 community activities, with
more than 1800 locals reached.
This success has been recognized at the European level as well,
and Besançon has been designated the “capital of intercultural
engagement” since September of 2017. From then on, ESN
Figure 22. ESN Besançon.

Besançon has actively contributed to upscaling the initiative by

producing a good practice guide together with varied materials addressed to other European
ESN sections. One of the network’s current main objectives consists of putting to the forefront
the engagement of international students so that it is duly taken into account in the 2020
Erasmus+ Charter review.

Activities at ALEDD (Association pour le Lien, l’Entraide et
le Droit à la Différence), an association created by parents
of disabled children.

Figure 23. Activities at Association pour le
Lien, l’Entraide et le Droit à la Différence.

Presentation of a foreign country and culture at a school
(“Erasmus

in

schools”),

in

partnership

with

the

governmental Academy Rectorate of Besançon and the
“Maison de l’Europe”.
Figure 24. Activities at Association pour le
Lien, l’Entraide et le Droit à la Différence.

Activities carried out with the elderly at a
local retirement home during Christmas.

Figure 25. Activities at Association pour le Lien, l’Entraide et le
Droit à la Différence.
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SLIHE - Service-Learning in Higher Education –Fostering the Third Mission of
Universities and Civic Engagement of Students (2017-2020) – KA2
Alzbeta Brozmanová Gregorová
Date of the project: 2017 – 2020
The Service-learning in higher education – fostering the
third mission of universities and civic engagement of
students (SLIHE) is an Erasmus+ project (2017-1-SK01KA203-035352).

Figure 26. The Service-Learning in Higher
Education project logo.

The main objective of the project is to strengthen
the capacities of HEIs in the fulfillment of their third
mission and to improve civic engagement of
students

through the

implementation

of the

innovative strategy of S-L in the region of Central
and Eastern Europe. The partial aim of the project is
to improve the quality and relevance of study
offered in the field of implementation of serviceFigure 27. The Service-Learning in Higher Education
project participants.

learning strategy in the Higher Education curricula
through the development of training curricula and

materials adapted to the context of Central and Eastern European countries. The project
coordinator is Matej Bel University in Banská, Bystrica., Slovakia. Project partners come from
the Czech Republic (Palacký University in Olomouc), Romania (Babes Bolyai University),
Croatia (University in Rijeka), Germany (Catholic University Eichstätt – Ingolstadt), and Austria
(University in Krems). The associated partners are from Bosna and Herzegovina and Argentina.
The project activities consist of creating, testing, and spreading innovative outcomes used
during the realization of the S-L project and, upon its completion, to develop and spread the
S-L strategy in the field of Higher Education and outside it, fostering the social role of
universities and civic engagement among students.
Among the main innovative outcomes of the project are:
1) Training for teachers in S-L and a guide for trainers,
2) The publication of a manual for implementation of the S-L strategy in Higher
Education,
3) Recommendations for the implementation of S-L in HEIs and best practice examples.
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The outputs will be published in English as well as in national languages. All outcomes will be
available online on the project website.
Apart from partner institutions, their teachers, and students, the project will have an impact
on local communities. It will broaden cooperation between actors and decision-makers of
various kinds of civic society, citizens, and universities.
The final conference of the project will be held in March 2020 in Bratislava.
Information about the project is available on the website: www.slihe.eu.

TEFCE - Towards a European Framework for Community Engagement of
Higher Education (2018-2020) – KA3
Date of the project: January 2018 - December 2020
Towards a European Framework for Community Engagement of Higher Education project is
managed by the Institute for the Development of Education (Croatia) and the Technische
Universität Dresden (Germany). The TEFCE project is funded by the European Commission,
Erasmus+ Programme, Key Action 3, Forward Looking Cooperation Projects. Its grant
agreement is: 590200-EPP-1-2017-1-DE-EPPKA3-PI-FORWARD).
Its objective is to develop innovative and feasible policy tools at European level for supporting,
monitoring, and assessing the community engagement of Higher Education institutions.
Its main work components are:


Project management and quality assurance



Mapping and critical synthesis of research, policy and practices on community
engagement



Developing an innovative toolbox (comprising measures for guidance, assessment and
peer-learning) on community engagement



Piloting the community engagement toolbox at universities and their local
communities



Assessing the feasibility of developing policy tools for community engagement at the
EU level



Stakeholder consultation and project exploitation / sustainability



Visibility and dissemination

For more information, please link to: https://www.tefce.eu/
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Engage Students – Promoting Social Responsibility of Students by Embedding
Service Learning into Curricula (2018-2021) – KA2
Mariella Knapp, Katharina Resch, & Alina Simona Rusu
Date of the project: Sept 2018 - 2021
This consortium is coordinated by the Technical
University of Bucharest (Romania); the members
of the consortium are: University of Porto
(Portugal), Dublin City University (Ireland),
University of Roma “La Sapienza” (Italy),
University of Vienna (Austria), and Kauno

Figure 28. Engage Students project logo.

Technical University (Lithuania).
The ENGAGE STUDENTS project focuses on the social responsibility of Higher Education
institutions at the student and teacher level. The project is co-funded by the Erasmus+
Programme of the European Union. It is an Erasmus+ KA2 three-year funded project (20182021, Reference 2018-1-RO01-KA203-049309) and cooperates with partners from six
countries. These include universities in Romania, Italy, Portugal, Austria, Lithuania and Ireland.
The social responsibility of students should be promoted through specific, practical teaching
methods — one of which is Service Learning. Moreover, HEIs teachers need to be trained in
how to incorporate Service Learning in their course concepts. The general objective of the
project is to strengthen the social dimension of Higher Education by increasing its relevance
for society through embedding service learning as a common pedagogical approach within
education and research practice.
The project aims to explore the existing methodology of service learning and other forms of
community-related learning, and also to research new methods and practices. It intends to
develop a methodological toolkit and a pedagogical workbook to be used by teachers. It also
hopes to build knowledge and resources in Higher Education Institutions (HEIs) in order to
foster the use of S-L and other community-related learning methodologies.
The main intellectual outputs and activities of the project are:


Conducting a needs analysis by collecting newly released research materials to
differentiate Service Learning from other methods (2018-2019)



Producing a methodology toolkit about Service Learning based on the results of the
needs analysis (2019)
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Producing a workbook about “How to do Service Learning?” (2019-2020)



Conducting a study on students ‘experiences with Service Learning & collecting
examples of S-L projects (2020-2021)

Within the project period several training sessions for university teachers and students have
been organised and planned, including:


Teachers’ Training Week on Service Learning & Dissemination training of the outcome
materials for teachers (in February 2020, Vienna)



Summer School about Service Learning for students (in summer 2020, Porto)



Final conference to disseminate the results of the project “University Meets Local
Communities” (in 2021, Bucharest)

More information about the project, the results and practical tools for service learning is
available on the homepage of the project: http://www.engagestudents.eu/ .
http://engagestudents.dcae.pub.ro/

RURASL - Rural 3.0: Service Learning for the Rural Development (2019-2021) –
KA2
Maria Vargas-Moniz, Carmo Themudo, Luisa Mota Ribeiro, Anabela Moura, & Joana Padrão
Date of the project: January 2019 - 2021
The ongoing project Rural 3.0: Service Learning for the Rural Development is a project of the
Erasmus+ Programme KA2: Knowledge Alliances EAC/A05/2017 with the reference nº
599382-EPP-1-2018-1-PT-EPPKA2-KA. The project, with the acronym RURASL, has a duration
of three years (2019-2021) and is coordinated by the Polytechnic Institute of Viana do Castelo
(https://rural.ffzg.unizg.hr/). This knowledge alliance includes European Higher Education
institutions and rural partners, each with a unique history, distinct experiences with rural social
entrepreneurship and/or rural S-L, different educational systems, and specific community
needs regarding the location, politics, and the economy.
RURASL partners come from 8 European countries: Portugal [Polytechnic Institute of Viana do
Castelo (ESE); AJDeão], Croatia [University of Zagreb (FFZG); LAG5], Germany [Strascheg
Center for Entrepreneurship; LAG Ammersee], Austria [University College of Teacher
Education Vienna; Plenum], Spain [Autonomous University of Madrid; Galsinma], Netherlands
[Rotterdam School of Management - Erasmus University; Stichting Schutsluis Alblasserdam],
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Italy [University of Bologna; LAG L'Altra Romagna] and Lithuania [Vytautas Magnus University;
Kaunas district LAG]). Their goals are to: a) help develop the core skills and entrepreneurial
capabilities of the rural community; b) improve the quality of education for a sustainable
development and promote university-community partnerships in the rural areas through the
innovative S-L methodology; c) increase the relevance of universities as their students aim to
fulfil a service that is in line with the demands of the businesses and social needs in rural areas.
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CHAPTER 5: THE STATUS OF SERVICE-LEARNING IN EUROPEAN
HIGHER EDUCATION
Introduction
Carlos Ballesteros, retrieved from the 1st Newsletter of EOSLHE (Alonso et al., 2019)
The origins of the modern University are in 1089, when the University of Bologna (Italy) was
founded. At that time, it was already clear that the mission of the university should be
connected to civic education. However, it was not until the beginning of the last century that
Higher Education institutions questioned their role as social agents.
Beyond teaching and research, there is another area of activity of Higher Education
institutions that focuses on the fact that they are organizations inserted into a specific
environment. Integrating social responsibility and commitment into the management of
universities and in the activities carried out by these academic institutions is one of the current
demands of a society in need of competent professionals and critical citizens with a
transformative capacity.
The origin of University Service-Learning is related to the implementation of community service
programs in American universities (such as that of Antioch College in 1920) and Dewey and
James's approaches and proposals on project-based learning. However, it wasn´t until the
1990s that university S-L was consolidated.
Some North American Universities were concerned about the lack of civic commitment of
students and graduates, which led to initiatives such as the Service-Learning Research and
Development Centre (University of California, Berkeley) or Learn and Serve America, a
program under the authority of the Corporation for National and Community Service. These
initiatives tried to link community service, academic growth, professional skills and civic values.
Meanwhile, in Latin America (in countries such as Argentina, Uruguay and Chile), university SL appeared as a logical consequence of the solidarity and community service practices that
students had been carrying out since they first entered school. The first practices of S-L that
are known as such were carried out in the eighties, but the practices were consolidated in the
1990s, culminating with the creation of the Latin American Centre for Learning and Solidarity
Service-Clayss in the year 2000. This movement spread throughout other regions of the world.
In Europe this phenomenon of linking learning with community service has had to wait until
the beginning of the XXI century.
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Albania
In 2019 the Polytechnic University of Tirana (https://www.upt.al/en/) announced its Global
Undergraduate Program. This was an application process for Albanian Universities from the
U.S. Embassy. The program offered international S-L opportunities based out of the Bureau of
Educational and Cultural Affairs (ECA) within the U.S. Department of State. The administration
of the program was lead by the World Learning Program and the U.S. Embassy in Tirana,
Albania (Polytechnic University of Tirana, 2019).
To our knowledge, the Mary Ward Loreto Foundation does not work with Higher Education
students but, because of its key contribution to S-L, we considered to do one exception and to
mention them here (https://www.albaniahope.com/). The Mary Ward Loreto Foundation
performed a project implemented in Lezha with two central community initiatives: “Bullying
in schools” and “Remembrance not to forget” (Mary Ward Loreto Foundation, 2018). In
addition, the Foundation elaborated a guide book for implementing S-L in Albania, freely
available on its website (Mary Ward Loreto Foundation, 2019).
Description of S-L status in Albanian Higher Education is a challenge. From the European
Observatory, we detected activities related to S-L through web-searches. It should be taken
into account that we used the English language instead of the local language, which limited
the scope of the results. At the same time, the scarcity of the findings suggests that the
institutionalization process of S-L in Albania has not been further developed.

Andorra
Alexandra Saz Peñamaria & Alexandra Monné Bellmunt
The University of Andorra is the only public university in the Principality of Andorra, a
microstate located in the heart of the Pyrenees. Higher Education in the country began in
1988, with the creation of the School of Nursing and The School of Computer Science, giving
rise to the University of Andorra. Throughout its 30-year history, the University of Andorra has
grown in training and research at a sustainable rate, and it now offers academic degrees at all
three university levels (Bachelor, Master and Doctoral). All degrees are adapted to the
European Higher Education Area (EHEA) framework and recognized by participating
countries.
In 2007, the Bachelor of Teaching and Learning degree was created. This first cycle aimed to
prepare maternal and primary teachers to teach in different languages adapted to the
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educational reality of Andorra. Since the 2018-2019 the academic year, the Bachelor follows
an educational model based on the learning and the evaluation of specific and cross-curricular
competences. Among the cross-curricular competences, acquired by the student, we can
pinpoint the competences for a Democratic Culture and the values that emanate from the
Sustainable Development Goals (ODS). This competence-based educational model will be
implemented progressively in the many different degrees of the University of Andorra.
The Bachelor of Teaching and Learning, like all degrees from the University of Andorra, has as
strategic focus. Its focus is on student engagement to their social and business environment.
For this reason, the bachelor integrates S-L, a methodological approach that allows students
to learn from active engagement with the community and working in a real-world context of
need.
S-L has been integrated into the Bachelor of Teaching and Learning through various projects,
mainly aimed at responding to specific needs within the educational and cultural context of
Andorra.
Regarding the educational context, it is important to emphasize the project of University of

Children, which was born from a proposal of the University of Andorra to promote the interest
in science and research in young children. Since 2014, students of the Bachelor of Teaching
and Learning have organized a Science Conference aimed at children in the Primary level of
education from the different educational systems of Andorra and Spain. In this Science
Conference children present science projects that have worked on throughout the school
year.
Another project that connects the educational and the cultural context is the Legendary Tale,
which was carried out during the 2015-2016 and 2016-2017 school years. The Legendary Tale
project frames two subjects (Psych pedagogical Basis from 6 to 12 years and Child Literature).
In the cultural and educational context of Andorra, there was a need to promote the
enjoyment of reading and the interest in the cultural heritage of the country. According this
need, students from this region need to created and developed different tales based on the
collection of legends of Andorra Nou Llegendes (Bastida, 2011). After this experience, the
students reflected on their learning process, valuing the highlights, the significance of
learning, motivation, and the importance of peer learning (Monné & Azzouz, 2018).
Within this context another important project to highlight is the Andorra Challenge project

Carmen Thyssen Andorra Museum. This S-L project is part of the subject of Didactics of Social
Sciences. During two academic years, 2016-2017 and 2018-2019, the museum taught
students about the real need to promote the educational mission of the museum and in order
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to bring the museums work closer to the children. The students then had to create an
educational activity and defend it in front of a court formed by the managers of the museum.
The selected project was carried out in the museum within the scheduled activities of Thyssen

in Family.
Now, with the aim of continuing to work from a methodological approach to S-L, the
education team of the Bachelor of Teaching and Learning is designing the Bachelor Final
Project which will be fully developed by next year (2020-2021). This Final Project will be based
on the real needs of the educational community of the Principality of Andorra in relation to
different problems and demands, but with a special emphasis on the development of the
competences of the Democratic Culture. Bachelor students will have to propose different
solutions to the various problems faced by the educational and cultural institutions of the
country. The managers of these institutions will then select the most suitable projects to be
developed. The goal of the Bachelor Final Project aims to foster students' commitment to their
social environment from real life practice and from the critical reflection of their learning
processes.
As forthcoming actions, the methodological approach is expected to be implemented
progressively in the different degrees of the University of Andorra. Its objective is to improve
the students’ learning process and promote their engagement with the social and business
community of Andorra.

Austria
Mariella Knapp & Katharina Resch
The use of S-L as a didactic method can be described as relatively new for the area of Higher
Education in Austria. It has only been observed since about 2010. For example, since 2012
the University of Graz has been giving courses with a S-L approach, which it tries to make
visible to the public. Since 2010, students at the Vienna University of Economics and Business
have had the opportunity to become active in charitable organizations and acquire key
competences through the S-L method, and also to participate in accompanying and
preparatory seminars as part of the Volunteering@Wu project in order learn more about the
process of undergoing reflection (Kövér & Franger, 2019).
Yet, because of the novelty of the approach, hardly any publications can be found within
Austria that deal with S-L from a scientific perspective (Fernandez & Slepcevic-Zach, 2018). In
contrast to Germany, there are neither systematic attempts to revise learning outcomes
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through the S-L approach in Higher Education, such as meta-analyses (Reindes, 2016), nor in
the form of overview studies on the distribution of S-L at universities in Germany (BackhausMaul & Roth, 2013; Baltes et al., 2007, n.d.).
A growing interest in the S-L approach can be observed in connection with the renewed
awareness of the civil society tasks of universities and colleges following the Bologna process,
which may be in the sense of a “third mission” (Resch, K., 2018) or the discourse of an "engaged
university " (Lassnigg, L., Trippl, M., Sinozic, T. & Auer, A, 2012). The institutional anchoring of
S-L in Austria is not bound to a national policy but is subject to that of the individual universities
themselves. In the development plan of the University of Vienna 2025, S-L is described as a
format for making the social and practical relevance of study more visible in the course of
which students can learn social responsibility.
The field of academic teacher education is an exemplary area where the possibilities and forms
of using S-L, in university-school cooperation, are increasingly being discussed (Resch &
Schrittesser, 2019; Weber, Truschkat, Schröder, Peters, & Herz, 2018). At the College for
Teacher Education in Vienna, a compulsory module called "Service Learning" with a focus on
health and science was established and anchored in the curriculum in 2017. The University of
Vienna envisages the completion of practical research in teacher training, in which students
are involved in solving practical problems of concrete school operations in close cooperation
with schools outside of their own lessons. In 2015-2016 the Private University of Education,
Diocese of Linz, in cooperation with the volunteer centre of Upper Austria, started the project
“Lernen. Engagement, Verantwortung. (L.E.V.)” where students worked in social facilities and
applied the competencies learned at the university and also brought new knowledge to their
education and reflected thereupon based on theory (Böhmer & Hueber-Mascherbauer, 2018).
Austria currently does not have its own national network of S-L activities and Higher
Educational institutions are often members of the German university network “Bildung durch
Verantwortung”. Since 2010, in cooperation with four Viennese universities (University of
Vienna, Vienna University of Economics and Business, Technology University Vienna & the
University of Natural Resources and Life Sciences Vienna and supported by the Austrian
Development Agency, the initiative “Sustainability Challenge” selects every year students to
plan and carry out S-L projects or social entrepreneurship projects with community partners.
During the initiative students receive theoretical knowledge from prestigious lectures and
have the chance to transfer it directly in practice.
In summary, the S-L approach in the Austrian Higher Education area is still in its infancy several ERASMUS + projects are investigating this approach and are prepared to offer support
in its didactic implementation at universities. Numerous Austrian universities are involved in
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the following projects: EUROPE ENGAGE (University of Applied Sciences, Krems), SLIHE (S-L in
Higher Education - Fostering the third mission of universities and civic engagement of
students, Danube University Krems), UNIBILITY (University Meets Social Responsibility,
University of Vienna) or ENGAGE STUDENTS (University of Vienna).

Belgium
Nicolas Standaert & Maaike Mottart, retrieved from the 1st Newsletter of EOSLHE (Alonso et al.,
2019)
Although experiential education has been part and parcel of Higher Education practices in
Belgium, S-L was barely known as a pedagogical concept until recently. In 2012, the University
of Ghent (UGent) started a pilot program to explore the possibilities of S-L within the university,
and to establish a university-wide S-L course for 3rd year bachelor students (“coaching and
diversity”). Two years later, at the University of Leuven (KU Leuven), S-L found its way bottomup, starting with a pilot course in Chinese Studies, and quickly broadening in scope to 16 S-L
courses throughout the university by 2019. In the meantime, a S-L team has been established
to support all these and future courses. S-L was also recently adopted and adapted to the local
context by other universities in Flanders (Dutch speaking region), such as the Vrije Universiteit
Brussel (VUB), the University of Antwerp (UAntwerpen), and the University of Hasselt
(UHasselt). At the Vrije Universiteit Brussel and the University of Antwerp, S-L is meaningfully
linked to a long tradition of ‘Science Shops’ (Wetenschapswinkel), where students perform
their thesis research for non-profit organizations. In the Walloon (French speaking) region,
some initiatives have been taken in the last two years (especially in the universities of Namur,
Liège and Brussels). While universities have only recently began to explore the concept of S-L,
vocational schools (‘Hogescholen’) in Flanders, such as Odisee, VIVES, HoGent, UCLL and
Karel de Grote-Hogeschool, have been experimenting with S-L for a long time without using
that name. They have a great deal of experience with experiential education connected with
society. In 2015 these institutions have made the commitment to integrate S-L in their teacher
training programmes.
In order to bring together all existing experience, expertise and knowledge in an appreciative
way, an informal network was established in Flanders in the spring of 2019. In this network,
supported by UCSIA, vocational schools and universities exchange good practices and
knowledge. They work in close cooperation with the ‘Ecocampus’ program within the Flemish
Environment, Nature and Energy Department (LNE), as they focus on sustainable Higher
Education.
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All

Higher

Education

institutions

mentioned above have been working
together to prepare a Flemish conference
on S-L, which will take place in the context
of the 2nd European conference in
Antwerp, September 19th – 21st, 2019.
Figure 29. Belgium network.

Bosnia and Herzegovina
In 2017, an event on S-L at every educational level was organized in Sarajevo (Interaktivne
Otvoreneke Skole, 2017). The University of Banja Luka has also performed S-L experiences
(EOSLHE, 2019a). This university was founded on November 7th, 1975 and today is comprised
of 17 faculties. It , is the leading Higher Education institution in the Republic of Srpska and the
second largest one in the whole of Bosnia and Herzegovina (University of Banja Luka, 2019).
The University of Banja Luka has carried out S-L experiences with undergraduate and master
students. Focused on the areas of psychology and education, the students performed activities
for enhancement of physical, motor, cognitive, social, emotional and language capacities in
children aged 0 to 7 based at a home for children without parental care.

Figure 30. Service-Learning experience.
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Croatia
Nives Mikelic, retrieved from the 1st Newsletter of EOSLHE (Alonso et al., 2019)
S-L was first introduced in Croatia in 2006 through a series of workshops to different Croatian
universities, schools and non-governmental organisations (NGOs). In the same year, S-L was
integrated into the curriculum at the Faculty of Humanities and Social Sciences within the
University of Zagreb as an optional course. Later in 2008-2009, it was introduced in the Faculty
of Economy at the University of Rijeka, and a multidisciplinary elective S-L course was offered
at the University of Zagreb that was followed by two graduate courses in psychology and at
the Faculty of Humanities and Social Sciences. In 2009, S-L was added as a policy of the
Croatian National Youth program 2009-2013, and the Croatian translation of the ‘servicelearning’ term (“društveno korisno učenje”) became accepted as a common term at the
national level.
In the academic year 2015-2016, sixteen courses were offered nationally with twenty-seven
academic staff and about five hundred students. The disciplinary backgrounds offering these
courses broadly included the humanities and social sciences. In 2016, the Europe Engage
project survey indicated that S-L and student civic engagement were not institutionalized in
Croatia.
The ‘Ordinance on the award of ECTS credits for the student's extracurricular activities’
(Pravilnik o dodjeli ECTS bodova za izvannastavne aktivnosti) was adopted at the University of
Zagreb in 2013, at the University of Rijeka in 2015, and at the University of Dubrovnik in 2017.
In it, extracurricular activities of students in student organizations and associations, student
volunteering and engagement in humanitarian activities are recognized. This has opened
new spaces for the formal recognition of the S-L activities that are strongly connected to the
curriculum but cannot be awarded ECTS credits due to the systems rigidity and slow curricular
change. Mission statements and strategic plans of the universities and their constituents reveal
that they all recognize the responsibility of the academic community to the community in
which they exist.
In 2017, the Office for Cooperation with NGOs of the Government of the Republic of Croatia,
developed a call for proposals entitled ‘Support for the development of partnerships between
the civil society organizations and Higher Education institutions for the implementation of S-L
programs’, under the Operational Program Effective Human Resources 2014 - 2020, funded
by European Social Fund (ESF). The call intended to encourage the development of
sustainable partnerships between Higher Education institutions and civil society organisations
through implementation of S-L programmes. As a result, forty from 189 applicants have
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received funding. This is an excellent result regarding the number of S-L partnerships.
Triggered by great interest in this ESF call, the University of Zagreb opened the Office for
Lifelong and Service Learning. The role of the Office is to provide training: for academics and
civil society organizations to work with the University to create lifelong learning and S-L
projects.
Although all aforementioned factors represent the important milestones in the
institutionalization of S-L, the civic engagement of Croatian universities and strong
collaboration with the community remains to be built.

Czech Republic
The Humanitarian Studies Section of the Palacký University Olomouc conducts researchevidence-based with S-L approaches. It spotlights on evidence-based policy and practice, with
particular focus on social action research and S-L approach (Palacky University, 2019). This
university is aware of S-L methodology and it offers its students the possibility of taking new
courses in the innovative pedagogical method of S-L. The university considers S-L as a method
that carries elements of community service, volunteering, social commitment, project teaching
and more. The basis of S-L is to link educational objectives in the university with work in the
community for mutual benefit. (Vážené Kolegyně , Vážení Kolegové, 2019) .

Finland
Henrietta Grönlund, retrieved from the 1st Newsletter of EOSLHE (Alonso et al., 2019)
S-L and other approaches that foster civic engagement in Higher Education are at their infancy
in Finland. S-L as a pedagogical approach is scarcely adopted, and usually not even
recognized, especially within the university context. There are several initiatives and courses
in different universities where students collaborate with different stakeholders including civil
society partners, but the courses are framed as problem-based learning or project courses
instead of S-L. The dimension of civic responsibility is usually not included. The Finnish
polytechnic sector has played a pioneering role in integrating experiential learning and
volunteering in their curricula, but S-L as a pedagogical approach is rare even in this context.
S-L as a concept and a distinct pedagogical approach was introduced at the University of
Helsinki during the Europe Engage Erasmus+ project (2014-2017), in which the Faculty of
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Theology participated. S-L was piloted by Henrietta Grönlund and Aura Nortomaa at the
Faculty of Theology in 2017, and courses applying S-L have since been carried out.
S-L does not have support from the Public Administration and is instead developed bottom-up
by interested teachers.
The University of Helsinki has performed S-L experiences linked to a specific master degree.
Students are embraced by Theology field, and the community partners include the church or
confessional, a non-profit organization, a foundation, or a civic centre. This S-L experience is
placed on the interactive map of the Observatory:

Figure 31. Service-Learning experience.

France
Monserrat Alom
Although widespread in several European Union (EU) countries, S-L is neither institutionalized
not well known in France, which may explain why this methodology is seldom applied at any
educational level, be it primary, secondary or tertiary (Angeles Lence, Javier Oliver.

L’Apprentissage par le Service en contexte universitaire: mise en pratique de projets , Acts of
the Colloquium QES, Brest, 2019.).
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Despite being quite old, S-L is considered as an innovative pedagogy by French scholars
precisely because it is not part of the usual resources that
professors make use of when preparing their courses. Not only SL is almost absent from the pedagogy used to teach in the
classroom, but it also neglected in most scholarly literature:
French books, journals or papers that address SL as an object of
study are practically non-existent (One of the rare documents
available is: Jacqueline Thomas. Étudiants sans frontiéres

Figure 32. Map of France.

(Students without borders): concepts and models for serviceLearning in French. Carbondale, Il: American Association of Teachers of French, 2012).
Having said that, the continuous rise of S-L in various European countries since the early 2000s
together with recent growing support by the European Union explains, for a large part, how
this approach has started to reach some French universities. One such example is the
Colloquium “Questions of pedagogies in higher education” (QES) held on June 17th – 21st,
2019 in Brest, France, organized by IMT Atlantique, ENSTA Bretagne and Université de
Bretagne Occidentale. This event, which gathered education professionals from all
backgrounds, included presentations on S-L and how to apply it to a curriculum, with a view
to enriching participants’ pedagogical practices.
More recently, France has established a legal framework so that universities review their
teaching policies in order to integrate so-called “student engagement” in the undergraduate
curriculum, in line with a global movement that places social responsibility expectations on
top of the European as well as the international Higher Education agenda (European Union’s
Responsibility in Research and Innovation efforts –RRI-, GUNI network, SocialErasmus+, United
Nations Academic Impact –UNAI-, just to name a few). Thus, Article 29 of the Law 2017-86 on

equality and citizenship, issued on January 27th, 2017, made the recognition of student
engagement compulsory for French Higher Education Institutions (HEI). As a result, Article

L611-9 was included in the country’s Code of Education. The law was completed by Decree
n°2017-962, issued on May 10th 2017, on the Recognition of students’ engagement in
associations, civil society organisations and professional life. According to the Decree, Higher
Education Institutions are required to implement measures ensuring that competences,
knowledge and know-how acquired by the above-mentioned students are taken into account
and qualify for the degree they pursue. Given that each HEI has the freedom to decide on
how to implement these measures, the latter may take a variety of forms such as ECTS credits
allocated to a course unit, adding an extra option to the final degree, providing bonuses… This
legal framework was enforced as from the academic year 2017-2018 in the whole territory
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and is included since as a requirement in the evaluation framework of the national Agency
that evaluates French HEI performance (HCERES).
The “student engagement” experiences encouraged at French universities may match S-L
features depending on how they are designed and implemented. The variety of forms in
which “student engagement” is translated in French HEI make it possible to identify some
learning experiences that are close to the core principles and practices of what is commonly
understood by S-L, without bearing this specific label. Therefore, while scattered activities
responding to S-L or, at least, featuring some of its components, are indeed carried out within
French HEI, lack of institutionalization makes it still difficult to perform a comprehensive
mapping of S-L in the country.

Germany
Janine Bittner & Wolfgang Stark
In Germany, S-L does not have a long tradition when compared to other European countries.
S-L activities were first established by the Freudenberg foundation in 2001 as a pedagogical
approach combining the teaching of specialist knowledge and the transmission of civic, social
and democratic values to achieve more participation of the youth in the community and
aiming to establish a learning culture that enables students to put their acquired knowledge,
skills and competences to practice. (Schröten, J. Service-Learning in Deutschland, n.d.)

This was first carried out by the implementation of different pilot projects at secondary and
primary schools. Some of examples of this implementation include: EmS (Engagement macht
Schule, commitment will encourage others, Saxony-Anhalt), the voluntary initiative FISch
(Berlin), the pilot project “learning responsibility” in schools and society, which was
implemented within the framework of a cooperation between three different foundations in
the federal state of North Rhine-Westphalia, and the pilot project “youth and involved”
financed by the Bertelsmann Foundation (Schröten, J. Service-Learning in Deutschland, n.d.).
Most of the mentioned projects share the feature that they support schools in implementing
S-L activities following the quality standards of learning through engagement (Seifert, Zentner,
Nagy, Baltes, & Sliwka, 2012), supporting the construction of local networks with community
partners, public relations work and to pursue support and supervision measures.
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The implementation of service learning at German Universities did not take place nationwide,
as for example it did in the United States, but took its starting point at the University of
Mannheim followed by other German Universities like the University of Duisburg-Essen,
University of Würzburg and Saarland University (Schröten, J. Service-Learning in Deutschland,
n.d.). Originally based on individuals and initiatives the implementation of S-L in Higher
Education has become more dynamic since 2007 (Backhaus-Maul & Roth, 2013).
The University of Duisburg-Essen pioneered the structured implementation and testing of S-L
programs, starting with an initiative by the Organizational Development Lab. In 2005
UNIAKTIV – the Centre for Societal Learning and Civic Engagement was established by Prof.
Dr. Wolfgang Stark which received funding from the Mercator Foundation between 2006 and
2009. UNIAKTIV is a central institution which acts in close cooperation with the rectorate of
the University of Duisburg-Essen, the different departments, central institutions and the
agency of voluntary work in the cities of Essen and Duisburg (Altenschmidt, Miller, & Stark,
2009). UNIAKTIV emphasizes on one hand the development and implementation of its own
service learning courses in the optional area of the study programs, and on the other hand, is
trying to make progress on the distribution of the service learning teaching method in the
different departments and organizational units (Altenschmidt et al., 2009) by offering
comprehensive support for the teaching and administrative staff involved in S-L activities.
In 2009 the Higher Education Network
on Societal Responsibility in Germany
was

established,

which

aims

to

strengthen the civic engagement of
students, teaching and administrative
staff at Higher Education Institutions in
Figure 33. German Higher Education Network on Societal
Responsibility.

Germany. In addition, the network seeks
to promote exchange of expertise and
knowledge,

to

encourage

the

development of common research and innovation projects, and to promote the pedagogical
approach of service learning (Stark, Miller & Rudat 2016) and community-based research
(Altenschmidt & Stark, 2016). Furthermore, the network contributes to further training
activities in the Academy for Societal Responsibility and supports discourses on the ‘university
of the future’. Ordinary members can be universities and other Higher Education institutions,
and non-profit organizations with supra-regional significance as associate members, as well as
individual members who commit voluntarily in the area of corporate social responsibility. In
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2015 the network was officially formalized by forming an association. The association consists
of the Management Board, the Scientific Advisory Board and the representation of its
members (nowadays more than 40 members, mostly institutional members viz. universities
and universities of applied sciences). Beyond network membership, more than 100 Higher
Education Institutions (i.e. about 25% of all) in Germany feature S-L as a pedagogical approach
(Backhaus-Maul & Roth, 2013). The network has been financially supported by the Mercator
Foundation, the Association of German Scientific Foundations (Stifterverband für die deutsche
Wissenschaft), the Robert Bosch Foundation and the Federal Ministry of Family Affairs, Senior
Citizens,

Women

and

Youth.

(cf.

HOCHSCHULNETZWERK

BILDUNG

DURCH

VERANTWORTUNG – https://www.bildung-durch-verantwortung.de)
With regards to the implementation of service learning in teaching and training activities of
the different scientific disciplines at German universities, it can be specified that large subjectarea differences exist. The affinity of teaching staff in the social sciences to the S-L approach is
greater than in other academic disciplines (Meyer, 2018), whereas in the natural sciences the
approach is still invisible. At most universities, S-L activities were initially offered in the
humanities, followed by economics and business (Backhaus-Maul & Roth, 2013). In the natural
sciences and engineering, as well as law, comparatively few such projects exist.
The dissemination of the S-L approach in the different academic disciplines at German
universities also depends greatly on their financial resources and on additional funding via
third-party grants (Meyer, 2018).
In addition, there are differences concerning the distribution of service learning in Higher
Education in the various federal states. There is a clear South-North disparity. It can be stated
that S-L projects have been primarily implemented at state-run universities so far, and are less
likely to be found at universities which are maintained by the churches and at universities of
applied sciences (Backhaus-Maul & Roth, 2013).

Greece
Describing the status of S-L in the Greek Higher Education system is challenge. There is a S-L
program in the Greek America Foundation (https://greekamericafoundation.org/servicelearning-program-2/) where they offer the option to accrue college credit that can be applied
to their studies at their home institution in the United States or Canada via partnership with
the Hellenic American University, a U.S.-accredited institution of Higher Education in Athens
(Greek America Foundation, 2017).
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The

American

College

of

Thessaloniki

also

(https://www.act.edu/studyabroad/service-learning)

operates

a

large

with

over

40

program

of

S-L

Non-Governmental

Organizations (A Division of Anatolia College, 2019).
The Observatory has observed some S-L activities in Greece thanks web-search. It should be
considered that this search has been done using the English language, which can narrow the
scope of the information found.

Hungary
Hungary has performed one study concerning a wide participatory rural development project,
in the Mezöcsát Micro-Region, which combines participatory action research (PAR) with the
educational model of S-L (Bodorkós & Pataki, 2009).
In addition, since 1997 the Calvin College, a Reformed Christian university in Michigan, USA,
has sent students to participate in S-L experiences to Hungary for a semester at Károli Gáspár
University of the Reformed Church in Hungary (Kearstin Bailey, 2016).
Over the course of its study, EOSLHE detected S-L activity in few Hungarian Higher Education
institutions through a web-search. However, it should be noted that there may be a limited
scope of the since the search was conducted in English and not Hungarian.

Iceland
EOSLHE detected one key activity related to S-L in Iceland using an internet search. It is
important to mention that the search was completed in the English language instead of the
local language.
The Reikjavic University offers undergrad students of psychology the opportunity to
participate in S-L programs related to the curriculum (https://en.ru.is/rusb/undergraduate/bscin-psychology/programme-structure/service-learning/) (Reykjavik University, 2019).

Ireland
Currently, the University of Limerick has carried out S-L programming and also has shared in
the mapping of the Observatory. This experience, within the S-L modules of the Limerick Inside
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Out Practicum, works with international students. Students work with refugees and asylum
seekers on a range of activities aimed at enhancing their quality of life. As such the students
conduct a needs analysis amongst refugee groups and then report their findings back to the
city and county council.

Figure 34. Service-learning experience.

This S-L experience links undergraduates with non-profit organization and civic centre
community partners. Related to Languages and Literature, Law, and Political Science, this
voluntary S-L course seeks the ‘Quality of education’, ‘Peace, justice and strong institutions’,
and ‘Cultural diversity’.

Italy
Cinzia Albanesi, retrieved from the 1st Newsletter of EOSLHE (Alonso et al., 2019)
The first research mapping S-L experiences in Italy was carried out in 2015 by Bruna Zani,
Professor of Community Psychology at the University of Bologna within the Europe Engage
project (https://europeengage.org). The research highlighted a situation with few initiatives
at the university level. LUMSA (Roma) and Siena Italian Studies SIS were the only two reported
experiences explicitly mentioning S-L. However, the research (Zani, Guarino 2019) showed
that more was going on, and even if without mentioning it, many universities were adopting
methodologies and implementing projects that translated into practice some S-L principles,
like the MentorLink project of the University of Padua of the Polisocial program of Politecnico
of Milano.
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In Bologna at that time, there were no projects or initiatives, the term itself was unknown and
absent from any official or informal document both at school and university level. Given to the
commitment of Bruna Zani and the boosting effect of Europe Engage, which has proven to
be a think tank, a catalyst of energies, and a booster of initiatives, both at the local and
international level, things suddenly changed.
In 2016 the University of Bologna started its first pilot experience, offering S-L to a small group
of students of the Master Degree in Clinical Psychology as part of the activities of the
Community Psychology Lab.
In 2019 The University of Bologna activated mandatory courses in S-L for students of two
Psychology Master Degrees (Clinical Psychology and School and Community Psychology),
along with an optional course offered to a maximum of 25 Alma Mater students to develop
transversal/soft skills.
In 2019-2020 this last course will be offered to 50 students in two different campus. In addition,
other Departments of the University of Bologna (Chemistry and Interpretation and
Translation) will begin to offer courses adopting S-L methodology. When the Italian Network
met in 2018 other universities began to include S-L in their official teachings: the University of
Florence started offering its Psychology students the opportunity to substitute the hours they
would dedicate to their curricular internship with an amount of time devoted to the
implementation of S-L projects. At Cattolica University in Brescia, students enrolled in Political
and Social Sciences Faculty were offered S-L options (“experimental stages”) and in Kore
University, in Sicily, students of the School of Languages and Cultures of the UKE may choose
their internship in S-L mode. (Zani, Guarino, & Guarino, 2019)

Lithuania
Natalija Mažeikienė, retrieved from the 1st Newsletter of EOSLHE (Alonso et al., 2019)
S-L within the Lithuanian Higher Education is generally concentrated within two universities,
namely the Vytautas Magnus University (VMU) and Šiauliai University. S-L was first introduced
under the influence of the United States of American (USA) to promote democratic changes
and strengthen civic society in post-soviet Lithuania. Therefore, the introduction S-L was
perceived as a ‘borrowing’ that needed to be culturally adapted and adjusted to the local
context.
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Lithuanian authors have pointed out the cultural and historical differences between USA and
Lithuania, which created different conditions for S-L and indicated a need for cultural
adaptation and interpretation.
Since the 2000s cultural interpretations of S-L has gone through several stages (Mažeikis and
Lenkauskaitė, 2008). The first stage between 2002 – 2003 engaged a period of analysis that
incorporated the studying of texts and experiences by authors of S-L within other countries
and mostly within the USA. At that time, it was noted that the idea of service had negative
connotations within the Lithuanian context and it was suggested to introduce Cooperative
Studies (Kooperuotos studijos) instead of S-L as a term (Mažeikis, 2004, 2007).
The second stage was called the period of Creative Misreading when between 2004 and 2006
a whole series of seminars and discussions were held, and a range of popular and scientific
articles were published at Siauliai University, where initial teaching and learning materials
were developed and pilot S-L sessions took place.
The third phase encompassed the institutionalisation of S-L at Šiauliai University between 2005
and 2006 (Liukinevičienė, 2007). During the fourth stage, systemic implementations of S-L
were carried out between 2006 and 2007 when several institutions (namely Šiauliai University,
Šiauliai and Panevėžys Colleges) brought eight hundred students and sixty academics into SL. During this time forty-four courses were updated and underpinned by S-L and two hundred
communities were engaged. In 2006 – 2008 a new stage of quantitative and qualitative
evaluations and intensive scholarly discussions commenced to reflect on the experiences.
It is important to note that significant financial support from EU Structural funds programmes
created a foundation for the strong institutionalisation of S-L at several institutions in Lithuania
(mostly at Šiauliai University) and allowed for the development of experimental practice of S-L
on large scale. Other EU projects CIVICUS (2004-2006) and Europe Engage (2014-2017) that
were implemented at Vytautas Magnus University also contributed to establishing a European
network of S-L institutions and were focused on research and evaluation of S-L practices across
Europe.
However, this brief historical overview of S-L in Lithuania reveals the significant role that
external donors and sponsors played in initial developments (US institutions in earlier 2000s
and EU funds starting from 2004 when Lithuania joined EU). Despite successes, these
circumstances raise questions on the sustainability and viability of S-L in Lithuania. Without
local initiatives and essential efforts to promote civic engagement and citizenship education
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on national and regional level, S-L remains episodic and fragmentary practice with weak
historical and cultural roots.
In 2007-2008, a research study on

Siauliai University, Siauliai and Panevezys Colleges

presented the student’ effectiveness of the implementation S-L program (Vandzinskaitė &
Ruškus, 2008).

Luxembourg
EOSLHE has found that the International School of Luxembourg includes “service-learning” as
part of the regular participation of their students (“International School of Luxembourg (ISL),”
2016).
For more information, please link here: https://www.discoverbenelux.com/internationalschool-of-luxembourg-isl/

Malta
EOSLHE found that the Luther College, based in Sliema, offers S-L optional classes taken at the
University of Malta (Luther College, 2019). The Coursework includes ‘Ethical Issues in the

Mediterranean, Maltese History and Culture’, a travel course Experiencing Malta & the
Mediterranean, additional classes taken at the University of Malta, and an optional S-L class.
For

more

information,

please

link

here:

https://www.luther.edu/global-

learning/apply/luther/semester/malta/

Montenegro
Anđela Jakšić-Stojanović
The concept of ‘Service Learning’ was introduced in Montenegro in second half of 2017 as a
pilot project initiated by NGO Forum MNE. The project was realized by Forum MNE, Faculty
of Political Science, University of Montenegro and Faculty of Visual Arts, University
Mediterranean and was supported by Ministry of Sport- Directorate for Youth. The realization
of the pilot project lasted one year.
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The idea was to introduce the realization of S-L projects into the curricula of the Faculty of
Visual arts and Faculty of Political Sciences, as a part of the existing courses at these faculties.
The MNE Forum team selected two mentors from both faculties in order to provide students
mentoring support during the implementation of project activities.
Keeping in mind the fact that high levels of student
motivation are extremely important for the
successful realization of project activities, students
were briefly presented the concept of service
learning as well as many benefits that it may bring
to the improvement of teaching and learning
process at Higher Education institutions.
The initial idea was to create mixed groups from
students of visual arts and political sciences,
having on mind the fact that their different
background may significantly contribute

to

successful realization of project activities. Five
groups that consisted of six students were formed
and the realization of the project could start.

Figure 35. Service-Learning activity in Montenegro.

At the beginning, a series of workshops for
students were organized. The first session of workshops referred to preparation of specific
action plans for each group of participants. Specifically, it was necessary for each group to
define a target group, specify the purpose of the community activities, set a timeframe in which
the activities would be carried out and
estimate a budget for their successful
realization. The communities selected for
the implementation of the projects were
mostly marginalized groups such as Roma
children, migrants, asylum seekers etc.
Students

had

chosen

to

deal

with

interesting issues such as: drug addiction
and prevention among young people,
child begging, integration of migrants and
asylum seekers, integration of Roma
Figure 36. Activity in Montenegro.
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The second session of workshops focused on the research methodology needed to identify
the needs of specific target groups, which could, at least partly, be met by the available project
resources. While representatives of the MNE
Forum introduced students the specific methods
and techniques relevant to community research,
the mentors were focused on designing the
research instruments. Series of meetings with
students were organized in order to define
methods and techniques that would be used in
order to identify the needs of specific target
groups.
After completing the research part of the project

Figure 37. Activity in Montenegro.

activities, a new series of workshops were held,
during which each group developed a detailed plan of community activities. Following the
methodology of work on S-L projects, and with full awareness of the importance of respecting
defined deadlines and having on mind the importance of the realization of project activities,
the participants successfully realized their planned activities.
All realized activities were evaluated and had a significant impact on the formation of final
grades of students in the particular courses.
We hope that this pilot project is just the beginning of the process to formally introduce the
concept of S-L in curricula at Higher Education institutions in Montenegro, and that in future
realization of these activities will be strongly supported by many different stakeholders that
are relevant and important for Higher Education.

Netherlands
Lucas Mejis & Philine van Overbeeke, retrieved from the 1st Newsletter of EOSLHE (Alonso et al.,
2019)
In the early 2000s, S-L programs were not offered in the Netherlands. This changed in the
academic year 2003-2004 when staff at the Rotterdam School of Management (Erasmus
University) introduced the first S-L initiatives to their business students. Judith van der Voort,
Lucas Meijs and Gail Whiteman grasped an opportunity to introduce service learning in the
Netherlands when they were invited to do a research on 'can a USA educational approach
involving non-profit organizations also work in a different non-profit regime'. A course was
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developed, and research was conducted to show that the (perceived) USA concept of S-L
would also be valid and of value in a different institutional context. Interviews were conducted
to evaluate the perceptions of Dutch students about this new form of education after
participating in one of three different initiatives. The initiatives varied in degree of intensity, to
find out if the perception changed when involvement increased. Fortunately, the result
supported our positive expectations. Since then, Rotterdam School of Management has
offered S-L courses every year. Recently, other faculties and universities in the Netherlands
have started to introduce S-L courses as well.

Portugal
Maria Vargas-Moniz, Carmo Themudo, Luisa Mota Ribeiro, Anabela Moura, & Joana Padrão
The practice of S-L or Community-based Learning (CBL) in Higher Education institutions has
been dispersed and integrated in academic practices throughout Portugal. Universities and
Polytechnic Institutes have developed practices to engage students in several academic
domains, and the accounts of these experiences have been mostly associated with internal
educational development practices, not integrated in informal or formal University networks.
Some institutions have applied the principles and methods associated with S-L practices within
curricular units and extracurricular activities without adopting the concept of S-L. Over the last
five years many S-L projects have emerged, and several institutions have adopted S-L methods
and practices.
The Higher Education institutions in which we were able to identify practices were the
following, presented in alphabetic order: Escola Superior de Enfermagem de Lisboa; Instituto
Politécnico de Viana do Castelo, and Setúbal; ISPA – Instituto Universitário; Universidade
Católica Portuguesa; Universidade Nova de Lisboa; and the Universidade do Porto. In this
report we present some projects and practices that reflect recent developments and practices
being advanced in Portuguese institutions of Higher Education.
The S-L contribution from the Universidade Católica Portuguesa are grounded on a long
tradition of engaging students in the community. The principles of S-L have been implemented
for over 15 years in curricular and extracurricular activities in UCP, although without adopting
the formal concept of S-L. In 2017 UCP began to have more contact with S-L methods, training
teachers for design and implement S-L and communicating with national and international
entities and experts in S-L. In January 2020, UCP will begin institutionalizing S-L in the four
campuses of UCP.
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At the Nova School of Business and Economics, the Student Development Office (SDO), is the
student´s office for excellence that aims to facilitate a smooth the integration of students into
institutional life by offering them essential tools that allow them to achieve academic success
and personal, relational and social well-being. There are two main programs at the SDO that
relate to S-L: 1. Program of support for the academic and social integration (PAIAS) - Peer
mentoring is effective in integrating new students into the university. The program supports
all newcomers, assigning each new student a mentor to support through the school first year
with study tools, guiding and contributing to their social integration. In addition to the
emotional support provided the mentor facilitates access to social and cultural activities.
Mentors are students who support first year students upon their arrival at NovaSBE. In this
current year, we have two hundred mentors and four hundred mentees; each mentor has
two mentees; 2. Promotion of academic success program “Notable” NovaSBE students (with
average grades equal or higher than 16 out of 20) share study strategies and testimonies of
academic success with first year students. It begins with a sensitization session for all new
students, who are invited to participate in various workshops. In small groups they discuss
topics of their interest, analysing real cases of overcoming difficulties with the aim to provide
the new students tools and skills for full academic integration. Topics such as the organization
and management of tasks, profitability of study time and coping strategies are addressed in a
dynamic and practical way. Each semester we involve twenty “notable” students and more
than one hundred first year students.
The Viana do Castelo Polytechnic Institute (IPVC), provides quality training and research in the
Alto Minho Region of Portugal. The Higher School of Education (ESE), is one of the six faculties
of the IPVC, and it has a long history of working in partnership with cultural organisations and
other Higher Education Institutions, with agreements with Universities and Colleges in
European and non-European countries. One of the key features of ESE’s research culture is a
commitment to the genuine integration of practice and theory in the arts, blending traditional
disciplines of critical enquiry and analysis with practice-based research and creative work
employing cutting-edge technology. The concept of S-L was discussed for the first time in this
context in 2015, in an International Conference of Arts, by Pilar Rovira from Baleares that
established the link to Pilar Aramburuzabala, and her programs Portuguese coordinator, Maria
Vargas-Moniz. The experience of S-L at ESE-IPVC draws upon findings from several previous
projects developed within and outside Europe, funded not only by European Programmes,
but also by local and regional organisations.
The experience at ISPA – Instituto Universitário resulted from the Europe Engage Project, and
the systematized practices were influenced also by the long-term University- Community
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partnerships (Ornelas; Vargas-Moniz, 2011), in areas associated with community psychology
and community development. The networks mostly connected with European (Erasmus
Students) and Brazilian Universities, and also students at ISPA, and worked to strengthen the
focus in SL practices with more than 50 students engaging in research and practice actions in
different social areas (e g. mental health; employment, homelessness, educational
achievement, among others), consistently since 2014. These students actively participated for
periods that varied from 40 hours minimum to more than 200 hours and some students for
periods up to three years. The regularity and persistence of these participations provided the
opportunity for the students to have an additional statement to their undergraduate or
masters Diploma of civic engagement hours. This practice has resulted into a new project that
is the development of the CAIC (Centro de Aprendizagem e Intervenção na Comunidade/
Center for Community Learning and Intervention), that may have the potential of broadening
the basis for the expansion of S-L dynamics.
These contributions reflect different strategies and approaches to the common aim of the
promoting the civic engagement of students in causes and topics of their interest, and to
promote the connection of Higher Education institutions to the social contexts and the realworld challenges of our time.

Romania
Alina Simona Rusu
Romania currently has 49 public (state) Universities and 8 private ones. According to the data
offered by the Ranking Web of University (www.webometrics.info/en/Europe/), the five top
Higher Education Institutions (HEIs) in Romania are the following: Babeș-Bolyai University in
Cluj-Napoca, University of Bucharest, Alexandru Ioan Cuza University in Iași, West University
of Timișoara, and Technical University in Cluj-Napoca. A qualitative analysis of the official
statements of the five top Universities, which can be found online in their Strategic Plans 20162020, indicates that, even though the concept of S-L is not specifically addressed in the
documents, all these HEIs are presenting their missions and values in three main categories:
education, research and civic participation (the “third mission”).
A qualitative analysis of the official statements of the main Romanian HEIs indicates that their
missions refer to the trinom of the modern academic institutions, including advanced research
methods, education and the preparation of students for a contemporary society and for a
socially responsible future (e.g., Strategic Plan of Babeș-Bolyai University 2016-2020). In the
same line of identifying the components of the concept of S-L in the official institutional
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documents of Romanian HEIs, the Strategic Plan of University of Bucharest includes the
statement that one of the missions of University is the civic participation in the direction of
addressing the needs of the community and of the country and finding optimal knowledgebased solutions to these needs (Strategic Plan of University of Bucharest 2016-2020). These
specific statements in the direction of civic involvement and knowledge-based solutions to the
needs of the community can be interpreted as favourable premises for the planning and
implementation of S-L strategy at institutional level in Romanian HEIs. Another premise for the
institutional implementation of S-L in Romanian HEIs is the national legislation frame
supporting volunteering activities of the students (in agreement with the European
legislation), as well as the collaborative contracts with community partners in order to facilitate
de placement of the students during field education activities and internships.
In terms of research and institutional development projects that are explicitly addressing the
S-L strategy, the officially available information indicates an encouraging trend regarding the
interest of the Romanian academic community toward S-L implementation. Thus, in Romania,
there are currently two ongoing international projects (Erasmus + Projects) addressing the
topic of S-L in Higher Education: (1). Service learning in higher education – fostering the third

mission of universities and civic engagement of students (2017-2020) SLIHE – this consortium
is coordinated by Matej Bel University, Slovakia and it includes the following European HEIs:
Babes-Bolyai University (Romania), Palackeho University (Czech Republic), Rijeka University
(Croatia), Krems University (Austria), and Catholic University Eichstatt-Ingolstadt (Germany);
(2) ENGAGE STUDENTS – Promoting social responsibility of students by embedding service

learning within HEIs curricula (2018-2021) – this consortium is coordinated by Technical
University of Bucharest (Romania); the members of the consortium are: University of Porto
(Portugal), Dublin City University (Ireland), University of Roma “La Sapienza” (Italy), University
of Vienna (Austria), and Kauno Technical University (Lithuania).

Note: The information presented above was reported in one of the outputs of SLIHE Erasmus
+ Project (the author, Alina S. Rusu, is the coordinator of Babes-Bolyai University team, which
is one of the partners in the SLIHE project).

Slovakia
Alžbeta Brozmanová Gregorová
The current state of S-L development at universities in Slovakia is in its early stages. There are
universities, in which the term S-L is completely new and we could not find any practice or
initiative based on S-L (which does not necessarily mean that it does not exist), universities in

65

which some teachers are developing projects based on S-L principles, mostly in cooperation
with NGO´s, and two universities in which S-L learning started to be recognized by key
stakeholders in the academic field and supported from the university management.
The development of S-L in Slovakia is strongly influenced by the historical and current social
and political movements. Higher Education institutions, as well as civic engagement itself,
were influenced by socialism. Today, universities have to face not only global challenges but
also the consequences of political and economic transformation and neoliberal policies. The
role of HEIs in the development of communities and regions, in resolving local and global
problems and their active contribution to the development of civic engagement and social
responsibility of employees and students is not easy for traditional HEIs as research and
education. Many of them are still not open to cooperation with public and non-governmental
organizations in their region, and they have developed sufficient capacities to participate in
the resolution of local, regional, or national challenges and problems.
The specificity of S-L development in Slovak conditions is its connection with education for
volunteering and civic engagement. In April 2018, the Strategy for Education of Children and

Youth for Volunteering in Slovakia (Koncepcia výchovy a vzdelávania detí a mládeže k
dobrovoľníctvu) was adopted by the Minister of Education, Science, Research and Sport. The
strategy is based on the principles of S-L pedagogy, and its goal is to create the prerequisites
for the implementation of education for volunteering at all levels of education (also at
universities).
Development of S-L in Higher Education in Slovakia started at Matej Bel University (MBU), and
it can be stated that MBU is the leader in this field in Slovakia, conducting research, solving
grants, and publishing both at home and abroad. Elsewhere in Slovakia, only the Prešov
University in Prešov has developed S-L, but only in the field of social workers. The Catholic
University of Ružomberok started to develop S-L in 2016 as a part of the CLAYSS (Latin
American Center for Service-Learning) support program, but they have not continued with its
implementation.
Matej Bel University has been providing S-L since 2005. Since 2013, the project Development

of innovative forms of education at Matej Bel University in Banská Bystrica has been
instrumental in the qualitative and quantitative development of S-L at MBU. Since 2013, more
than 400 students have participated in S-L projects in cooperation with different community
partners (schools, community centers, municipalities, non-governmental organizations,
houses for social services, community foundations…) and more than 20 S-L courses were
developed. There is no administrative or support staff at the department/faculty/university
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level to help teachers with S-L administrative issues. The involvement of teachers is not part of
their performance; they do not receive any special benefits from it or any financial motivation.
The involvement in S-L or any community activity is not part of the teachers’ regular evaluation.
The implementation of the university's third mission and S-L in the university curriculum is an
important structural issue. We have managed to complete the first steps in the process. The
biggest challenge is not so much the formal change but the mental change, which is a longterm and challenging process.
There is no national network of universities involved in S-L, but MBU is actively involved in the
Service-Learning Network in Central and Eastern Europe.

Spain
Pilar Aramburuzabala Higuera, retrieved from the 1st Newsletter of EOSLHE (Alonso et al., 2019)
The beginning of S-L in Spanish universities can be placed in the year 2000. It was during the
2000-2010 decade when the number of S-L experiences grew significantly in universities
across Spain. In 2001, the Committee of Rectors of Spanish Universities stated that universities
should assume a leading role in the human development processes, exploring and applying
new strategies with the aim of developing a fair and participatory society through
volunteering, cooperation, and work in the third sector. Fourteen years later, the Spanish
ministerial Department for Education disclosed the ‘2015 University Strategy’ in which the
modernization process of the Spanish university was framed. The purpose was to shape a new
social model and a new educational model in the Spanish university. It encouraged the use of
teaching and learning practices that contribute to develop professional skills and social
responsibility competencies of undergraduate and graduate students. This framework
facilitated the beginning of the institutionalization of S-L in Higher Education. In 2015, six
universities out of eighty-seven in Spain had formal policies at the central level related to S-L.
Currently, in Spain, there are at least 40 universities (45.9%) in which S-L is included in subjects
or has its own developed course. Data from 2017 shows a significant variability depending on
the institution. Some universities had 15 S-L projects, while others had only 2, with an average
of 8 S-L programs by university (total of 40). This means that, estimating around 20 students
per subject, at least 6800 undergraduates benefit from this methodology per year.
The University Service-Learning Network was created in 2010 with the support of the Institute
of Education Sciences (ICE) of the University of Barcelona. This informal network, which holds
an annual conference of S-L in Higher Education in Spain, aims to promote the exchange, and
joint work for the promotion, recognition, and improvement of S-L projects in the university.
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In 2017, the University Service-Learning Association (ApSU) was created with the aim of
constituting a legal entity that contributes to strengthening the practice and investigation of S-L.
Currently, S-L in Spain has evolved from a set of individual initiatives to more sustained and
stable structures. Step by step, S-L is being performed in a considerable number of public and
private universities. Specific steps are being taken towards the institutionalization of this
methodology in universities, and central structures at the Department, School and Rectorate
levels are being created to facilitate its implementation.

Switzerland
‘IMPULS - Facilitating Service Learning for Sustainability’ is a program based on the University
of Basel. Thanks to Franziska Kastner, EOSLHE has detected this important work the in
Switzerland Higher Education system. IMPULS supports lecturers from all disciplines at the
University of Basel who want to integrate the S-L approach into their teaching.
As IMPULS strives to sensitize students and teachers for sustainable development, both the
course content and the student’s projects need to be linked to the Sustainable Development
Goals (SDGs). IMPULS offers lecturers and students a wide range of support and funding
opportunities for the course and projects, including financial support as well as support
regarding didactic skills for teachers and project management skills for students and expert
knowledge for the SDGs. With the support of IMPULS, students are trained to become change
agents for sustainability and are inspired and empowered to use these skills in their future
professional and personal lives to achieve sustainable development. The program is offered by
the Sustainability Office and is funded by U Change (a program of the Swiss Academies of Arts
and Sciences) and the University of Basel in 2019 and 2020.

Figure 38. Service-Learning experience.
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Nonetheless, the European Observatory detected few activities related directly to S-L in
Switzerland and using a shallow internet search. The American School in Switzerland is
offering S-L (TASIS) programs by the Opsahl Global Service Program launched in 2013. TASIS
works elementary school, middle school, and high school, and liaison several University and
Colleges in different countries. More information at: https://switzerland.tasis.com/page.cfm?p=1508

Ukraine
The Ukrainian Catholic Education Foundation is working on S-L programs, and in particular it
has been developed a working event “Technology for an Inclusive Society” with the UCU’s IT
and Social Work Students Join Forces to Help Developmentally Disabled (Tsiaputa, 2019).
Nowadays, no university in Ukraine has a full-fledged community service program. The
Ukrainian Catholic University is owned by the community and seeks to set an example of an
institution of Higher Education that gives back to community through social volunteer service
of its students and faculty. Linking to undergraduate and master level degrees, the S-L
programs of UCU exist among different discipline areas depending on the program. E.g.
obligatory for law and social work students, and voluntary for computer sciences students. In
this programs they work with community partners like church or confessional, non-profit
organization, and public administration (EOSLHE, 2019b; Tsiaputa, 2019).

Figure 39. Experience form Ukraine.

For more information, please click here: https://ucef.org/2019/05/23/ucus-it-and-social-workstudents-join-forces-to-help-developmentally-disabled/
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United Kingdom
Andrea Lyons-Lewis
The term ‘service-learning’ is not well known or well used in the UK. There is a wide vision and
practice of how communities and universities engage in the UK, much of which could be
labelled as S-L but generally isn't.

This absence of a common language to talk about

community university engagement makes it difficult to research the extent of S-L and similar
practices in UK Higher Education. However, many pockets of excellence can be found at UK
universities with both curricular and co-curricular programmes being common.
A few examples are offered below, not necessarily as the best or most important, but to
illustrate the range, scale and variety of university community engagement work in the sphere
of teaching and learning in UK Higher Education.
The University of Brighton’s Community University Partnership Programme CUPP is an often
cited example of a long running project with curricular and co-curricular elements which is
embedded at the level of the institution; King’s College London King's has ‘Service’ as one of
the core missions of the university which covers curricular and co-curricular work – and under
this ‘Service’ banner a number of pilot S-L modules are currently being piloted; De Montford
University in Leicester has a rich and long standing co-curricular community university
programme including international projects DMU.
In other universities one can find long-established S-L modules which appear to be isolated
from the institutional mainstream, operating largely autonomously within and by academic
departments. See for example, the University of Glasgow’s S-L in Social & Public Policy Glasgow
Service-Learning and Nottingham Trent University’s Sociology department NTU ServiceLearning where S-L has been core across a number of degree programmes since 2014.
In sum, the situation of S-L in Higher Education in the UK is patchy and largely unknown and
there is no national S-L network or association specifically representing this work.
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CONCLUSION
Carlos Ballesteros, Pilar Aramburuzabala Higuera, Marta Alonso, & Ana Cayuela
Countless studies have shown that S-L contributes to the development of students into
competent professionals and responsible citizens, and also reinforces a symbiotic relationship
between the university and society (Campus Compact, 2017; Celio, Durlak, & Dymnicki, 2011;
Eyler, Giles, Stenson, & Gray, 2001; Furco & Root, 2010; Rutti, LaBonte, Helms, Hervani, &
Sarkarat, 2016; Salam, Awang Iskandar, Ibrahim, & Farooq, 2019). In this day and age, the
university now has the opportunity to renew its identity as an institution. By using S-L, Higher
Education Institutions have the unique opportunity

to return the investments of their

communities by fostering the growth of socially aware and civically engaged students who
then, in turn, bring their skills and talents back into communities in need. (Chan, Ngai, & Kwan,
2019). It is not trivial that just in 2016 approximately 4.7 million students graduated from
tertiary education establishments in the EU-28 (Eurostat, 2019). Higher education institutions
are immersed in a big responsibility. It is also true that today, Universities are immersed in the
global market. This forces them to operate, in a way, like another branch of the industry.
Without denying this context, they also still hold an important social responsibility. S-L allows
for Higher Education institutions to remain competitive, develop skilled professionals, and also
work to improve society. Therefore, it is necessary to promote S-L in Europe, and track and
research its use.
EOSLHE compiles and systematizes information and data related to S-L activities in European
Higher Education. It is a collective project developed through the cooperation and networking
of many countries that contributes to the recognition and institutionalization of S-L and civic
engagement.
Information collected for this report shows that S-L is growing, but still faces several barriers.
There is a pressing need for accessible and reliable information on this subject. The nature,
form, and content of S-L projects may differ, resulting in numerous and diverse designs which
interfere with the development of universal templates, standard classifications, replicability
and new possibilities. The lack of open databases on S-L, as well as a large amount of
unpublished or grey literature on the subject, makes research, dissemination and
institutionalization of S-L policies, practices and methodologies arduous. Compared to other
fields, there is also a limited presence of S-L in the scientific panorama, regardless of its achieved
importance as a methodology. (Rutti et al., 2016; Salam et al., 2019).
The information presented in this 1st Annual Report came from multiple sources. EOSLHE tried
to cover as many countries as possible from the European continent. This task was confronted
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with multiple challenges, as it is quite difficult to create a general picture of S-L throughout
Europe that includes information from many countries and multiple disciplines. Nevertheless,
the effort is well worthwhile. Moving forward EOSLHE will continue to act as the platform for
the dissemination of this methodology, thus contributing to the creation of a more just and
participatory civil society in Europe.
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